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ABSTRACT 
 
Hervinda Fatihatul Nurazidha. 2017. The Implementation of Genre-based 
Approach in Teaching Reading Skill at The Tenth Grade Students of MAN 
Karanganyar in The Academic Year 2016/2017. English Education Study 
Program. Islamic Education and Teacher Training Faculty. State Islamic Institute 
of Surakarta. 
Advisor  : Budiasih, S.Pd.,M.Hum 
Key words : Genre-based Approach, Teaching Reading 
The objective of the research is to describe the implementation of Genre-
based Approach in teaching reading skill at MAN Karanganyar. The objective of 
this current study is to know the implementation of teaching reading skill at MAN 
Karanganyar using Genre-based Approach. 
This study the researcher uses descriptive qualitative research as the 
research design. The goal of descriptive research is to make the description about 
the factual phenomena in teaching to get the information. The researcher describes 
the implementation of Genre-based Approach in teaching reading skill. The 
methods of collecting the data are observation, interview and documentation. The 
data were analyzed by data reduction, display data, drawing conclusion. This 
research the researcher uses method triangulation namely observation, 
documentation, and interview. 
The result of this research shows the implementation of Genre-based 
Approach in teaching reading skill. Based on the data of observation and 
interview which were done by the researcher, teaching reading skill using genre-
based approach involves five stages, they are: 1) Building the context, 2) 
Modeling and deconstructing the text, 3) Joint construction of the text, 4) 
independent construction of the text, and 5) Linking related text. The researcher 
shows the problems faced by the teacher, namely inadequate time to teach the 
materials, the teacher could not monitor all of students, the students have less 
vocabulary and the students have less pronunciation. The researcher also shows 
the solution problems faced by the teacher, namely inadequate time to teach the 
materials, the teacher could not monitor all of students, the students have less 
vocabulary and the students have less pronunciation. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of The Study 
English is one of many languages in this world. English is an 
International language and it is spoken by many people around the world. 
Mastering English is very important in our society in the world, because by 
learning English, the students may have an opportunity to reach for future 
successfuly. Nowadays, companies need not only ability in their fields, but 
also people who can have a good English communication. Patel and Jain 
(2008:2) state that English is the language of the global village. It is used for 
trade and industry. English is full of knowledge and information. It is the 
language used for connecting people having different tongues. 
Learning English is very important for most people, especially in 
education. Haycraft (1986:9) states that we have to know the reason of 
learning English and what it is for. This will help learner to develop their 
English better and easier. In Indonesia, English is used in education started 
from junior high school until college. Watkins (2005:4) explains that English 
is a common language but not a first language. It is important to remember 
that no one particular variety of English is intrinsically better than any other 
and English language teachers can come from any linguistic background. 
Because of those reasons, Indonesian applies it as the first foreign language 
that must be studied by the students. 
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There are four skills in English learning, they are reading, writing, 
listening, and speaking. One of four skills that students have to be achieved is 
reading. Reading is a process decoding message in which the students need 
their own experience and knowledge. Reading can help people to comprehend 
their environment. According to Mariane and Elite (2000:198) as skills, 
reading is clearly one of important language skill where students have to read 
English material for their learning, because reading is an interactive process 
that goes on between the reader and the text.  
Nunan (1992:59) states that reading activities are important in guiding 
learners thinking. Reading can help people to comprehend their environment. 
Reading is the ability that a person needs to be able to understand easily and 
smoothly without depending on other‟s assistance. The reason for teaching 
reading to the students is because it belongs to basic language skills in 
English, just as important as speaking, listening, and writing. Besides, reading 
is closely related with other subjects. The students must have ability to look at 
and get the meaning of written text, that is called reading skill. Because of 
that, reading is very important to be taught to the students.  
The teachers need an appropriate and effective reading learning 
material to help them teach the students effectively. In this case, students 
should read the text without having preparation or understanding about the 
text type, function or linguistic features. The problem is related to the 
student‟s ability in understanding the text. Most of the students are confused 
in processing the information in phrases and sentences. They can not connect 
the relationship between sentences. They just tend to translate the words, one 
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by one word to understand the meaning. Some students also feel that reading 
is boring. They could not give their best performance in activities that they do 
not like, as the result, most students are being passive during the reading 
activities. The teaching and learning English at senior high school is expected 
to achieve informational function stage. Informational stage within English 
language competence draws condition in which people have ability to access 
sciences by devising fully their competence in language they have learn.  
In teaching learning English the teacher based on the 2013 Curriculum 
that known as Genre-Based Approach. In teaching and learning English the 
teacher‟s task is to help the students achieve the communicative competence 
where the teacher are required to have professional competence in order to be 
able to teach English well. Genre-based approach provides stages and 
strategies to help students have better understanding about text-type. Genre-
based approach is still relevant with the 2013 Curriculum and one of 
methodology which can be applied in the classroom, especially in the level of 
senior high school. Genre-based approaches are becoming increasingly 
influential in the field of English language teaching. 
Genre-based approach, where teaching and learning focuses on the 
understanding and production of selected genre texts. Swales (1990:58) 
defined genre is a class of communicative events, the members of which 
share some set of communicative purposes. These purposes are recognized by 
the expert members of the parent discourse community, and thereby 
constitute the rationale for the genre. His definition states that there are 
conventions in a certain style of genre.  Every genre has a set of 
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communicative purposes under social situations and each genre has its own 
structural features. In addition, Hyland (2007:4) defines that genre-based 
approach is a term for grouping texts together, representing how writers 
typically use language to respond to recurring situations. 
This study was conducted at MAN Karanganyar. There were some 
underlying points of why researcher chooses the school to do the research 
rather than the other schools. It was based on some considerations. The main 
reason was that the school is one of favorite school in Karanganyar regency. 
MAN Karanganyar gets “A” accreditation which indicate as a good quality 
school in society, and also has the rule, an attribute. The next reason is there 
are many professional teachers who teach the students and have been 
certificated too. Not only for English lesson, but also another lessons. 
MAN Karanganyar is one of favorite school in Karanganyar. It is 
located on Ngalian Street, No.4 Karanganyar, Central Java. MAN 
Karanganyar has three grades of class; they are class X, class XI, and class 
XII. The researcher observed and interviewed the English teacher and also the 
students. The researcher‟s interview with some of the students of MAN 
Karanganyar, the English teacher teaches them enjoyably. When the 
researcher asked them about the reading lesson, they said that they are not 
bored for learning, because the English teacher taught them using activities 
which able to evade them from the boredom. So, the students do not feel 
bored. The researcher takes the tenth grade students as the object of her 
research. It is because they are still new students who learn about the reading 
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skill using genre-based approach method of senior high school, and they are 
has good prepare in understanding about the material. 
For the reason above, the researcher does a research entitle THE 
IMPLEMENTATION OF GENRE-BASED APPROACH IN TEACHING 
READING SKILL AT THE TENTH GRADE STUDENTS OF MAN 
KARANGANYAR IN THE ACADEMIC YEAR 2016/2017. 
 
B. Identification of The Problem 
Based on the background of the study above, there are some problems 
related to the implementation of genre-based approach in teaching reading 
skill at the tenth grade students of MAN Karanganyar. These problems were 
eliminated and chosen and discussed in this research. 
The first problem is how the implementation of genre-based approach 
in teaching reading skill, the teaching methods applied by the teachers are 
important role in determining student‟s success in learning English. There are 
several methods have been applied in the teaching and learning process. 
However, the purposes of this study have not been fully achieved, to succeed 
in learning English, especially in reading.  
The second problem is what are the problems faced by the teacher in 
teaching reading skill using Genre-based Approach at the tenth grade students 
of MAN Karanganyar. Genre-based approach is a learning process which is 
quite adequate. The nature of interactivity and discovery in this learning form 
of encouragement is useful for students who are studying passive and help 
learners develop their ability to read their second language which is still in 
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the exploration. Genre-based approach helps English teachers to produce 
materials and to facilitate students in their English language reading process.    
The third problem is the solutions of the teacher problems faced in 
teaching reading skill using Genre-Based Approach at the tenth grade 
students of MAN Karanganyar to provide reading materials which are 
suitable for their students need and interest. 
 
C. Limitation of The Problem 
Based on the background of the study, the researcher limited the 
problem area into the more specific one. The researcher has the courage to 
conduct a study “The Implementation of Genre-Based Approach in Teaching 
Reading Skill at The Tenth Grade Students of MAN Karanganyar in The 
Academic Year 2016/2017. In her analysis, the researcher focuses on Genre-
Based Approach in Teaching Reading Skill.  
In MAN Karanganyar, there are three grades of class; they are class X, 
class XI, and class XII. The limitation was done with regard to the population 
of the study. The researcher selected MAN Karanganyar as the place of the 
research. The researcher also selected the grade tenth as the subject.  
 
D. Problem Statements 
On the basis of what has been limited above, the problem statements 
are designed as follows: 
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1. How is the implementation of Genre-based Approach in teaching reading 
skill at the tenth grade students of MAN Karanganyar in the academic year 
2016/2017? 
2. What are the problems faced by the teacher in teaching reading skill using 
Genre-based Approach at the tenth grade students of MAN Karanganyar in 
the academic year 2016/2017? 
3. What are the solutions of the teacher problems faced in teaching reading 
skill using Genre-Based Approach at the tenth grade students of MAN 
Karanganyar in the academic year 2016/2017? 
 
E. The Objective of The Research  
In the relation to the problem statements above, the researcher 
formulates some objectives of the study as follows: 
1. To describe the implementation of Genre-Based Approach in teaching 
reading skill at the tenth grade students of MAN Karanganyar in the 
academic year 2016/2017. 
2. To describe the problems faced by the teacher in teaching reading skill 
using Genre-based Approach at the tenth grade students of MAN 
Karanganyar in the academic year 2016/2017. 
3. To discover the solutions of the teacher problems faced in teaching reading 
skill using Genre-Based Approach at the tenth grade students of MAN 
Karanganyar in the academic year 2016/2017. 
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F. The Benefits of The Research 
The researcher hopes that this research can give some information 
which is needed to everyone and can be meaningful. There are two major 
benefits, they are theoretical and practical: 
1. Theoretically 
This research gives description of the implementation of Genre-Based 
Approach in teaching reading skill. This research is also expected to 
support the ability of teaching English especially in teaching reading skill. 
In addition, this study is expected to give deeper understanding on the 
Genre-Based Approach, and becomes a helpful information and useful 
reference to the next study. 
2. Practically 
a. For English teachers 
The research result is expected to able to give some benefits for the 
teaches English at MAN Karanganyar, because the teacher can get 
description about how to implement the genre-based approach in 
teaching reading skill to Islamic Senior High School students in which 
it should be suited to their 2013 curriculum. The teachers know how to 
create and interesting comforting the class, so that students do not feel 
boring to join in the learning activity. 
b. For the students 
This research hopefully will be useful for students in their English 
learning especially in teaching reading skill. Help the students to learn 
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reading English with an innovative text and increase students 
motivation to read. 
c. For the other researcher 
The result of the research can be a reference for other researchers who 
want to implementation of genre-based approach in teaching reading 
skill 
. 
G. Definition of Key Term 
There are some key terms which are used by the writer in conducting 
this study. 
1. Genre: a genre as “a class of communicative events, the members of which 
share some set of communicative purpose.” His definition offers the basic 
idea that there are certain conventions or rules which are generally 
associated with a writer‟s purpose (Swales, 1990:58). 
2. Approach: is a set of assumptions dealing with a nature of language, 
learning and teaching (Brown, 2001:14). 
3. Genre-Based Approach: is the most effective methodology for 
implementing a text-based curriculum (Feez and Joyce, 2002:24). 
4. Reading Skill: as skill, reading is clearly one of important language skill 
where students have to read English material for their learning, because 
reading is an interactive process that goes on between the reader and the 
text (Mariane and Elite 2000:198). 
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CHAPTER II 
REVIEW OF RELATED THEORIES 
 
A. The Nature of Reading 
1. Definition of Reading 
Reading is one of English skills are important way of gaining 
information in language learning and guiding learners thinking besides 
listening, writing and speaking. Reading is very important activity in 
human‟s life. This is due to the fact that people mostly get knowledge and 
information through reading. Reading is fundamental skill upon which 
formal education depends. The reading ability affects the other skills 
ability. There are some definitions of reading. Nunan (2003:68) states that 
reading is a fluent process of readers combining information from a text 
and their own background knowledge to build meaning. It means that 
readers‟ background knowledge take an important role in the reading 
process and affects the success of reading comprehension. 
Based on Harmer (2007:99) Reading is useful for language 
acquisition. Provided that students more or less understand what they read, 
the more they read, the better they get at it. Reading also has a positive 
effect on students‟ vocabulary knowledge, on their spelling and on their 
writing. According to Nuttal (1987:2) that reading as interactive process 
that goes on between the reader and the text. In the process of trying to 
understand to written text, the reader has to perform a number of 
simultaneous tasks, decode the message by recognizing the written signs, 
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interpret the message by assigning meaning to the string of words, and 
understand what the author‟s intention was. In this process, there are three 
participants: the writer of text, text, and reader. While, Wallace (1996:4) 
states that reading as interpreting means reacting to written text as a piece 
of communications, in other words, we assume some communicative 
intent on the writers part which the reader has some purpose in attempting 
to understand. 
From the definition above, it can be concluded that reading is an 
activity which involves the process of getting meaning and understanding 
the attention of the author and the interaction between the reader and the 
text. The ability to get the meaning of written symbol, visualizes it, and 
gives responses as the interpretation of reading process. 
2. Definition of Reading Comprehension 
Reading is a complex cognitive process of decoding symbol in order 
to construct or derive meaning (reading comprehension). It is mean of 
language acquisition, of communication, and of sharing information and 
ideas. Reading comprehension is a person‟s competence in reading. 
Someone can be said as a comprehension reader if the person can identify 
the meaning of words in the text, identify characteristic of thing/person 
described in the text, identify the rhetorical steps of the text, identify the 
main idea of the text, and finally identify the communicative purpose or 
the social function of the text.  
According to Grellet (1981:182) reading comprehension is 
understood the written text to extract the required information from it as 
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efficiently as possible. Kennedy (1981:192) states that reading 
comprehension is a thought it in terms of their experiential background 
and interprets it in relation to their own needs and purposes. According to 
Williams (1999:32), there are five components in reading, those are: 
a. Recalling word meaning (vocabulary knowledge).  
b. Drawing inferences from content. 
c. Following the structure of the passage.  
d. Recognizing a writer‟s, purpose, attitude, tone and mood.   
e. Finding answer to questions answered explicitly or in paraphrase. 
Therefore, by knowing the components of comprehension, the students can 
understand the text well and various short functional and monologue texts, 
and essay in form of narrative, report, and procedure text.  
From those theories above, it can be concluded that reading 
comprehension is a process understanding of information to get an idea or 
meaning from a written text. Process of understanding, evaluating and 
utilizing of information and identifying implied information. 
3. Levels of Reading Comprehension 
According to Kennedy (1981:224) the skills of comprehension are 
grouped under three major divisions of reading: literal reading, inferential 
reading and critical reading. 
a. Literal Reading 
Literal reading is related on what a writer says. It involves 
acquiring information that is directly stated in a selection and is also 
prerequisite for higher levels understanding. It requires ability to: 
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1) Locate specific fact 
2) Identify happening that are described directly 
3) Find answers to questions based on given facts 
4) Summarizing the details expressed in a selection 
b. Inferential Reading 
Inferential reading involves reading between the lines or making 
inferences. It is the process of deriving ideas that are implied rather than 
directly stated. Skills for inferential reading include: 
1) Finding implied meanings 
2) Anticipating outcomes 
3) Making generalizations 
4) Detecting the authors purpose 
5) Drawing conclusion 
c. Critical Reading 
Critical reading is evaluating written material, comparing the ideas 
discovered with known standard and drawing conclusions about their 
accuracy and appropriateness. The critical reader must be an active 
reader, questioning, searching for fact and suspending judgment until he 
or she has considered all of the material. 
4. Teaching Reading Skills 
There are some extent have affected the teaching approaches of 
reading skill. Some of the highlighted findings are bottom up and top-
down processing, and interactive reading. Those models of processing are 
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used as considerations for the teacher in deciding ways to teach reading in 
the language classroom.  
Brown (2001: 299) states that the bottom-up processing is a model of 
reading method in which the readers have to recognize the linguistic 
signals such as letters, morphemes, syllables, words, phrases, grammatical 
cues, discourse markers, etc., and build them in some sort of order to 
derive the meaning of the text. In this model, the readers start the process 
of deriving meaning from the lowest level of the linguistics signals (a 
symbol) to the higher ones (the strings of symbols) which are identified as 
word and so on until they recognize the largest cluster of symbols (a 
sentence). The meaning is expected to come naturally as the readers select 
the sensible signals within the text based on their prior knowledge of 
linguistic signals coherently. 
The top-down processing is a model of reading process which 
emphasizes the readers‟ experiential background or storage knowledge in 
their memory to construct meaning from the text. In the bottom-up 
processing suits the readers who have good knowledge of linguistic signals 
(vocabulary, grammar, and syntax). On the other hand, the top down 
processing suits the readers who have a good interpretation ability to 
predict the meaning exists in the text. However, the readers need both 
those two models to derive the meaning from the text as well as possible 
so they can dig information from the text as expected. In association with 
the fact that both models are needed by the readers, then, a model which 
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combines the bottom-up and the top-down processing model emerges, 
namely interactive reading 
5. Reading Skills 
Reading skill is the ability to relate the textual material to one‟s own 
knowledge by comprehending the text (Fauziati, 2002:138). Reading is 
more than sounding letters, calling words or responding to print. It is 
communication between an author and the reader. Tindale (2003:35) says 
that reading skills are generally defined as automatic processing abilities, 
whereas strategies are deliberate actions performed to achieve a particular 
goal. A skill can become a strategy when it is used intentionally. Reading 
processes is related to develop skills. The readers will develop their 
reading skill after reading effectively. Harmer (2001:201) conveys several 
skills of reading as follows: 
a. Identifying the topic 
The readers‟ background knowledge will be connected to the topic in 
building knowledge about the text. 
b. Predicting and guessing 
The readers predict what will come next and then may guess the content 
of the text. 
c. Reading for general understanding 
Without worrying the detail, the readers will be able to get the idea of 
the text and simply understand it. 
d. Reading for specific information. 
The readers read the text in order to get the specific detail of the text. 
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e. Reading for detailed information 
The readers practice this skill when the purpose of the reading process 
is to understand everything in detail. 
f. Interpreting text 
The readers are able to see what the purpose of the text using variety of 
clues to understand what the author means. 
There are 14 reading skill list according to Brown (2003:187-188) 
they are often overlap with each other slightly. Each of one those skills 
could be individually tested, or form the basis of distinct practice 
activities. In Brown‟s list, the first on the list is essentially recognizing the 
alphabet, and automatically understanding how it combines into words. As 
he moves down the list, the skills build upon each other, becoming 
increasingly based on understanding larger meaning.  
Micro-skills for Reading Comprehension: 
a. Discriminate among the distinctive graphemes and orthographic 
patterns of English. 
b. Retain chunks of language of different lengths in short-term memory. 
c. Process writing at an efficient rate of speed to suit the purpose. 
d. Recognize a core of words, and interpret word order patterns and their 
significance. 
e. Recognize grammatical word classes (nouns, verbs, etc.), systems (e.g., 
tense, agreement ) patterns, rules, and elliptical forms. 
f. Recognize that a particular meaning may be expressed in different 
grammatical forms. 
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g. Recognize cohesive devices in written discourse and their role in 
signaling the relationship between and among clauses. 
Macro-Reading Skills for Comprehension: 
a. Recognize the rhetorical forms of written discourse and their 
significance for interpretation. 
b. Recognize the communicative functions of written texts, according to 
form and purpose. 
c. Infer context that is not explicit by using background knowledge. 
d. From described events, ideas, etc., infer links and connections between 
events, deduce causes and effects, and detect such relations as main 
idea, supporting idea, new information, given information, 
generalization, and exemplification. 
e. Distinguish between literal and implied meanings. 
f. Detect culturally specific references and interpret them in a context of 
the appropriate cultural schemata. 
g. Develop and use a battery of reading strategies, such as scanning and 
skimming, detecting discourse markers, guessing the meaning of words 
from context, and activating schemata for the interpretation of texts. 
In general, the fourteen reading skills above can be classified into six 
big categorization, are: identifying the structures of a text, identifying the 
context of a text, identifying the meaning, recognizing the reading speed, 
identifying the communicative function, and applying the reading 
strategies. 
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6. The Purpose of Reading 
Wallace (1996:6) classifies that the purposes of reading based on the 
personal reasons as follows: 
a. Reading for survival 
Reading for survival is almost literary a matter of life and death. 
For example a warming signs, an admonition sign. Survival reading 
serves immediate needs or wishes. 
b. Reading for learning 
Reading for learning is expected to be exclusively school-related. 
Reading is intended to support learning. The reader need to “translate” 
the text, literally or metaphorically, to vocabulary, to identify “useful” 
structures or collections, to use a text a model for writing and to 
practice pronunciations. For example, one reads a text loudly, then 
analyzes it and makes the same kind of text. 
c. Reading for pleasure 
Reading for pleasure is reading to get happiness. The readers want 
to enjoy the sound, and rhythm of the text. The text being read is 
written originally to offer enjoyment. For example, read narrative text. 
It is written originally to offer enjoyment.  
Based on the three purposes reading above, in this research there 
were two purposes of reading. They are reading for learning and reading 
for pleasure.  
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7. Skills of Reading Comprehension 
The skills lead the students to know through the text they read. 
Grellet (1998:4) defines for main ways of reading to improve students‟ 
skill in processing the complex of information as follows: 
a. Skimming 
Brown (2003:213) states that skimming is the process of rapid 
coverage of reading matter to determine its gist or main idea. It is a 
prediction strategy used to give a reader a sense of the topic and 
purpose of text, and organization of the text, the perspective or point of 
view of the writer, its ease or difficulty, and or its usefulness to the 
reader. Skimming refers to the way of reading in which reader quickly 
run their eyes across a whole text for its gist.  
b. Scanning 
Brown (2003:209) scanning is a strategy used by all readers to find 
relevant information in a text. Assessment of scanning is carried out by 
presenting test-takers with a text (prose or something in a chart or graph 
format) and requiring rapid identification of relevant bits of 
information. Scanning means that glancing rapidly through a text to 
search for a specific piece of information. So, when scanning it a 
searching process that requires the pupils to find what they need. If the 
pupils are looking for data, they are looking for numbers. 
c. Intensive reading 
Intensive reading is reading short text to extract specific information. 
This is more an accuracy activity involving reading for detail. This kind 
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of reading, which seeks to grasp the whole massage, including both 
arguments and supporting details, encourages careful, literal processing 
of text. 
d. Extensive reading 
Extensive reading is reading longer text usually for someone‟s 
pleasure, this is a fluent activity, mainly involving, global 
understanding. 
8. Teaching Reading Activities 
In teaching reading activity the teacher can guide them by designing 
some activities or task. According to Williams (1996:51) there are three 
kinds of activity in the classroom namely pre-reading activity, whilst-
reading activity, and post-reading activity. 
a. Pre-reading activity 
Some pre-reading activities simply consists of questions to which 
the reader is required to find the answer from the text and was designed 
to test comprehension, but in more recent materials questions often 
precede the text and functions scanning task that is the learner reads the 
text quickly in order to find specific information related to the question. 
b. Whilst reading activity 
Generally the purpose of while-reading activities is to encourage 
learners to be flexible, active, and reflective reader. Flexibility is 
encouraged by inviting the reader to read in ways which are perceived 
to be appropriate to the type of the text being presented. Many while-
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reading tasks with the aim of encouraging active and reflective reading 
attempt to promote the kind of dialogue between reader and writer.  
c. Post-reading activity 
The last activity in reading is post-reading activity. Usually kind of 
post-reading activity consists of questions which follow a text. 
9. Problem in Teaching Reading 
There are some problems which cause the difficulties in teaching 
reading. These kinds of problems are produced by some crucial factors in 
the teaching reading. The factors in teaching reading which are most often 
responsible for people to comprehend reading materials according to 
Kennedy (1981:195-197) are: 
a. Classroom Management 
Many teachers are not good enough in managing the class. It is 
caused by some factors that came from the condition, time, students or 
even the teacher. When the class has many students, it means that the 
class is not an effective class to teach. So the teacher will find 
difficulties related to manage the class. 
b. Knowledge 
Knowledge is essential to comprehension. Without an appreciation 
of the meanings of words, there can be no comprehension. Moving 
beyond the meaning of individual words, domain knowledge is also 
considered crucial for comprehension. Appreciation of the domain that 
is being referred to in a text allows the reader to move from a word-or 
propositional-level representation of the text and one which integrates 
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this knowledge with a broader body of background knowledge, thus 
allowing the reader to build a potentially inference-rich mental model 
of the situation or event.  
c. Vocabulary Difficulties 
An excessive vocabulary burden forces the readers to rely on 
dictionary or to bypass many important words. When any appreciable 
number of words is left out, understanding must suffer. 
d. Lack of Pupil Interest 
It is difficult to any readers but the most thoroughly disciplined 
readers to concentrate on material they dislike or that is unrelated to 
their personal interests. Without thoughtful attention to content 
comprehension of such materials will be negligible. Lack of interest 
causes the mind to wander, eliminates any desire to excel, encourage a 
dislike for the task, and reduces consciousness effort. 
Based on the definition above, it means that problems have appeared 
on daily life. In this reading activity especially in the classroom is such as 
classroom management, knowledge, vocabulary difficulties and lack pupil 
interest. 
   
B. The Nature of Genre 
1. The Definition of Genre 
Genre is quite easily used to refer to a distinctive category of 
discourse of any type, spoken or written, with or without literary 
aspirations. The concept of genre has maintained a central position in 
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folklore studies ever since the pioneering work in the early nineteenth 
century on German myths, legends and folktales by the brothers Grimm 
(Swales, 1990:33-34). Most genre use conventions related to 
communicative purposes, a personal letter starts with a cordial question in 
a friendly mood because its purpose is to maintain good relationship, and 
an argument essay emphasizes its thesis since it aims at making an 
argument. Brown (2001:99) state that, “genre has drawn attention to the 
ways in which texts are constructed and has identified the characteristics 
of the different text types.” It means that every genre has its own 
characteristics and social purpose.  
Further explanation, Harmer (2007:113) says that genre will help 
students see how typical texts within a genre are constructed, and this 
knowledge will help them construct appropriate texts of their own. 
Besides, Swales (1990:58) defined genre is a class of communicative 
events, the members of which share some set of communicative purposes. 
These purposes are recognized by the expert members of the parent 
discourse community, and thereby constitute the rationale for the genre. 
His definition states that there are conventions in a certain style of genre. 
 Every genre has a set of communicative purposes under social situations 
and each genre has its own structural features. Brown (2001:99) stated that 
“practitioners who can identify the characteristics of different genres of 
texts will be aware of what needs to be taught and what children need to 
learn.” Understanding each genre and its characteristics will help the 
teachers to understand the needs of the students. The term has been 
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adapted to refer to different type of communicative events. It is one of the 
most important and influential concept in language education. Genres also 
refer to more specific classes of texts, such as newspaper reports or 
recipes. 
Dealing with several definitions above, the researcher can infer that 
genre is a term for an organized concept and technique type of the text it 
has a particular text types both in oral and written according to the 
situations. Besides, genre can helps the students organizing information in 
paragraph used for communicative purpose. 
2. The Type of Genre 
There are some approaches in teaching reading one of them is genre-
based approach. According to Hammond (1992:57), there are 13 text type 
in learning reading that is should be mastered by the students. Those text 
are: narrative, report, recount, procedure, descriptive, news item, review, 
explanation, analytical exposition, hortatory, discussion, spoof, and 
anecdote. The more explanation as follows: 
a. Narrative Text 
Narrative text is a piece of text which tells a story that entertains 
or informs the reader or listener. Narrative text has a social function, 
generic structure, language features and type of narrative. 
1) Social Function: 
Social function of narrative text is to amuse or entertain and to 
deal with actual or vicarious experience in different ways, 
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narrative with problematic events which lead to crisis or luring 
point of some kind, which in turn finds a resolution. 
2) Generic Structure: 
a) Orientation: introduction into characters or participants and 
also the setting. 
b) Complication: the rising of problems. 
c) Resolution: the problem is solved for better or for worse. 
d) Re-orientation: in the ending of the story. 
3) Language Features: 
a) Past tense: long time ago, one day, etc 
b) Action tense: run, walked, etc 
c) Saying tense: said, told, etc 
d) Thinking tense: felt, thought, etc  
4) Type of Narrative: adventure, mystery, science fiction, fantasy, 
historical fiction, contemporary fiction, dilemma stories, dialogue, 
legends, fairy tales, fables. 
b. Report 
Report is text type used to store or provide information about 
class of things accurately rather than a sequence. It has a social 
function, generic structure and language features. 
1) Social Function: 
Social function of report is to describe the way thing are in 
general inference/to report something. 
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2) Generic structure: 
a) General classification: starting classification of general aspect 
of thing like animal, public space, plant, which is will be 
discussed in general. 
b) Description: describing the thing which will be discussed in 
detail, part by part, customs or deed for living creature and 
usage for materials. Usually the general fact of the subject. 
3) Language features: 
a) Using action verb. 
b) Using conditional logical connection: when, so. 
c) Using simple present tense. 
c. Recount 
Recount text is type of text, which has the social function, generic 
structure and language features. 
1) Social Function:  
Social function of recount is to retell something that happened in 
the past and to tell a series of past event. 
2) Generic structure: 
a) Orientation: provides the setting and introduces participants. 
b) Events: tell what happened, in what sequence. 
c) Re-orientation: optional-closure of events. 
3) Language features: 
a) Focus on specific participant. 
b) Use of material processes. 
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c) Circumstances of time and place. 
d) Use of past tense. 
e) Focus on temporal sequence. 
d. Procedure 
Procedure is commonly used to describe how to make something 
which is close to our daily activity. For example: how to make a cup 
of tea, how to make a good kite, is the best example of the procedure 
text. It is such word: first boil water, secondly prepare the cup, and so 
on. 
1) Social Function: 
Social function of procedure is to describe how something is 
accomplished through a sequence of actions or steps. 
2) Generic Structure: 
a) Goal: showing the purpose to be accomplished.  
b) Material: telling the needed materials. 
c) Step 1, step 2: describing the steps to achieve the purpose or 
what has to be done. 
3) Language Features: 
a) Focus on generalized human agents. 
b) Use of simple present tense, often imperative. 
c) Use mainly of temporal conjunction (or numbering to indicate 
sequence). 
d) Use mainly of material process.  
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e. Descriptive Text 
Description text is a type of text, which has the social function to 
give description about object or thing or people, generic structure and 
language features. 
1) Social Function: 
Social function of descriptive text is to describe a particular 
person, place or thing in detail. 
2) Generic Structure: 
a) Identification: identifies phenomenon to be describe. 
b) Description: describes part qualities, characteristics. 
3) Language Features: 
a) Focus on particular participant. 
b) Use of attributive and identifying process. 
c) Frequent use of epithets and classifiers in nominal groups. 
d) Use of simple tense. 
f. News Item 
News item has a social function, generic structure and significant 
lexicogrammatical features. 
1) Social Function: 
Social function of news item is to inform leaders, listeners or 
viewers about events the day which are considered newsworthy or 
important. 
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2) Generic Structure: 
a) Newsworthy events: recounts the event in summary from. 
b) Background events: elaborate what happened, to whom, in 
what circumstances. 
c) Sources: comments by participants in, witness to and 
authority‟s expert on the event. 
3) Significant Lexicogrammatical Features: 
a) Short, telegraphic information about story captured in 
headline. 
b) Use of material processes to retell the events. 
c) Use of projecting verbal process in sources stage. 
d) Focus on circumstances (example mostly within qualifiers). 
g. Review 
Review has a social function, generic structure and language features. 
1) Social Function: 
Social function of review is to critique an art work, events for a 
public audience. Such works of art include movies TV shows, 
books, plays, operas, recordings, exhibitions, concert and ballets. 
2) Generic Structure: 
a) Orientation: background information on the text. 
b) Evaluation. 
c) Concluding statements: judgment, opinion and 
recommendation. 
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d) Interpretative recount: summary of an art works including 
characters and plot. 
e) Evaluation summation: the last opinion consisting the 
appraisal or the punch line of the art works being citizen.  
3) Language Features 
a) Using adjective. 
b) Using long and complex clauses. 
c) Using metaphor. 
d) Focus on specific participants. 
h. Explanation 
Explanation has a social function, generic structure and grammatical 
features. 
1) Social Function: 
Social function of explanation is to explain process involved in 
the formation/working in natural and cultural phenomena. 
2) Generic Structure: 
a) General statement: stating the phenomenon issues which are 
to be explained. 
b) Sequenced explanation. 
c) Stating a series of steps which explain the phenomena. 
3) Language Features: 
a) Featuring generic participants: sun, rain, etc. 
b) Using chronological connection: to begin with, next, etc. 
c) Using passive voice pattern. 
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d) Using simple present tense. 
i. Analytical exposition 
Analytical exposition has a social function, generic structure and 
language features. 
1) Social Function: 
Social function of analytical exposition is to persuade the reader 
that the idea is important matter. 
2) Generic Structure: 
a) Thesis: Introducing the topic and indicating the writer‟s 
position. 
b) Arguments: Explaining the arguments to support the writer‟s 
position. 
c) Reiteration/conclusion: Restating the writer‟s position or 
conclusion of the arguments. 
3) Language Features: 
a) Using evaluative language: Important, valuable, trust worthy. 
b) Using passive voice. 
c) Using causal conjunction. 
d) Using simple present tense. 
j. Hortatory 
Hortatory has a social function, generic structure and language 
features. 
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1) Social Function: 
Social function of hortatory is a text which persuades the reader 
to have the addresses do something or act in certain way. 
2) Generic structure: 
a) Thesis: the background of the problem that will arise some 
arguments (stating writer‟s issues). 
b) Argument: the reason for supporting the argument about the 
topic which is supporting by the fact and evidence. 
c) Recommendation: a statement of what should or shouldn‟t 
happen or be done based on the given argument of the writer. 
3) Language Feature: 
a) Using emotive words: worried, afraid, alarmed, etc. 
b) Using words that qualify the statements: usual, probably, etc. 
c) Using word that link arguments: firstly, however, therefore. 
d) Using compound and complex sentence. 
e) Using modals and adverbs: may, should, must, etc. 
f) Using subjunctive opinion: I, we, etc. 
k. Discussion 
Discussion has a social function, generic structure and language 
features. 
1) Social Function: 
Social function of discussion is to present information and 
opinions about issues in more one side of an issues („for/pros‟ and 
„against/cons‟). 
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2) Generic Structure: 
a) Issue. 
b) Statement. 
c) Preview. 
d) Arguments for and against or statements of differing points of 
view. 
e) Point. 
f) Elaboration. 
g) Conclusion or recommendation. 
3) Language Features: 
a) Focus on generic human and non-human participants 
b) Material process, example has produced, have developed, to 
feed. 
c) Relational processes, example is could have, cause, are. 
d) Mental processes, example feel. 
e) Use of comparative. 
f) Reasoning expressed as verbs and nouns (abstraction). 
l. Spoof 
Spoof has a social function, generic structure and language features. 
1) Social Function: 
Social function of spoof is to tell an event with a humorous twist 
and entertain the reader. 
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2) Generic Structure: 
a) Orientation: the beginning of the story it contains the 
introduction of characters and the setting of the story. 
b) Series of events: it contains what happen to the characters. 
c) Twist: it contains unpredictable funny ending of the story. 
3) Language Features: 
a) Using action verbs: walked, told, saw, ran, away, etc. 
b) Using connective verbs: first, then, after, that, etc. 
c) Using adverbs of time and place. 
d) Using simple past tense.  
m. Anecdote 
Anecdote has a social function, generic structure and language 
features. 
1) Social Function: 
Social function of the anecdote is to retell an unusual or amusing 
incident, not only to make people laughter but also to reveal the 
truth its self. 
2) Generic Structure: 
a) Abstract: statement introducing the topic closely related with 
the title and usually inform rhetorical question at first. 
b) Orientation: is part where the writer tell who, when, where 
the story happens. 
c) Crisis: is a part of unusual incidence happens. 
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d) Reaction: tells how the subject of the story reacts to the 
incident. 
e) Coda: is the closing part of the story. The writer may tell how 
the subjects solve problem and the end of the incident. 
3) Language Features: 
a) Using exclamations, rhetorical question or intensifiers. 
b) Using material process. 
c) Using temporal conjunction.  
In this research however, the researcher only discuss narrative text 
from several of them. It is because this class on this semester mostly 
discussed narrative text. Besides, narrative text is often studied by the 
students. The dominant material which is explained in the syllabus is about 
narrative text. So, the researcher researches the process teaching learning 
reading using genre-based approach in narrative text material. 
 
C. The Nature of Genre-Based Approach  
1. The Definition Genre-Based Approach 
An approach according to Richard and Rodgers (1986:20) approach 
refers to theories about the nature of language and language learning that 
serves as the source of practices and principles in language teaching. 
Approach is theoretically well-informed position and beliefs about the 
nature of language, the nature of language learning, and the applicability 
of both to pedagogical settings. Genre-based approach was initially 
popularized as technique in teaching writing in a second/foreign language. 
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Traditionally, in teaching practice, a distinction has been drawn between 
the activities which focus on products and on process (Fauziati, 2009:209). 
The Genre-based approach, also known as a text-based approach, 
sees communicative competence as involving the mastery of different 
types of text. Text here is used in a special sense to refer to structured 
sequences of language that are used in specific ways. Further, Fauziati 
(2009:209) says that in terms of a classroom implementation, the genre-
based approach also resembles the product approach in that a model text is 
analyzed on the basis of grammatical and text features. Furthermore, 
Fauziati (2009:223) explain that genre-based approach where teaching and 
learning is based on the result of genre analysis and which focuses on the 
understanding and production of selected genres of texts has been around 
with us since 1970s and was first popularized as teaching technique.  
Genre-based approach begins with the whole text as the unit in focus 
rather than the sentence. The focus on the whole texts implies that there is 
the higher level of order and patterning in language than just in a sentence-
grammar at the level of discourse organization and meta-patterning of 
grammatical features. A Genre-based approach emphasizes that this higher 
order must be attended to for effective language use.  
Feez and Joyce quoted by Madya (2013:88-89) indicate that 
approaching language learning from the perspective of texts requires an 
accompanying methodology which can enable the students the knowledge 
and skills to deal with spoken and written texts in social context. They also 
suggest that genre approach is the most effective methodology for 
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implementing a text-based curriculum. There are three assumptions 
underlying this method. In Feez and Joyce‟s words: 
First, learning language is a social activity, and is the outcome of 
collaboration between the teacher and the students and between the student 
and the other students in the group. This model of language learning shows 
that social interactions enable language students to develop: a resource for 
making meaning, a tool for interpreting and organizing reality, knowledge 
about language. 
Second, learning occurs more effectively if teachers are explicit 
about what is expected of students. Many educators are proposing more 
principled approaches to teaching and learning based on a “visible 
pedagogy” (Breinstein 1990:73) which clearly identifies what is to be 
learned. The genre-based approach is concerned with providing students 
with explicit knowledge about language.  
Third, the process of learning is a series of scaffold development 
developmental steps which address different aspects of language. The 
methodology applied within the genre approach is based on the work of 
the Russian psychologist Vygotsky and the American educational 
psychologist Bruner. 
Hyland (2004:10-11) elaborates the advantages of genre based 
instruction that can be summarized as follows. Genre teaching is: 
a. Explicit 
It makes clear what is to be learned to facilitate the acquisition of 
writing and reading skills. 
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b. Systematic 
It provides a coherent framework for focusing on both language and 
contexts. 
c. Needs-based 
It ensures that course objectives and content are derived from student‟s 
needs. 
d. Supportive 
It gives teacher a central role in scaffolding student learning and 
creativity. 
e. Empowering 
It provides access to the patterns and possibilities of variation in valued 
texts. 
f. Critical 
It provides the resources for students to understand and challenge 
valued discourses. 
g. Consciousness raising 
It Increases teacher awareness of texts and confidently advise students 
on their reading. 
Dealing with several definitions above, the researcher can conclude 
that genre-based approach is the newcomer it has a method teaching will 
help the teacher to teach students so that understand about the material 
distinct.   
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2. The Teaching/Learning Cycles 
Feez and Joyce quoted by Madya (2013:90) explain five cycles in 
genre-based approach. The cycle of teaching and learning activities in the 
genre-based approach consist of a number of stages which the teacher and 
students go through so that students gradually gain independent control of 
a particular text-type.  
Figure 1 represents the teaching/learning cycle which has been used 
successfully in the field of adult TESOL (Teacher of English to Speakers 
of Other Languages). 
 
Figure 1: stages of the teaching/learning cycle (adapted from Feez 
and Joyce (1998) quoted by Madya (2013:92)).   
Each of the five stages of the teaching/learning cycle is designed to 
achieve a different purpose within the cycle of the teaching and learning. 
Each stage, therefore, is associated with different types of activities. 
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Usually, when a text type and its context are being introduced for the first 
time, the teacher and the students work through all these stages. 
However, it is possible to enter the cycle at any point. For example, 
students are already familiar with the context, the cycle could begin with 
activities from the modeling stage. It is also possible at any time to return 
to activities from earlier stages of the cycle if students need revision or 
further practice in order to progress. The purpose and focus of each stage 
are outlined below. 
a. Building the Context 
In the first cycle, this study starts from the first stage called 
Building the Context. In this stage students are introduced to the social 
context of an authentic model of the text-type being studied. Then 
students explore features of the general cultural context in which the 
text type is used and the social purposes the text-type achieves. After 
that, they explore the immediate context of situation by investigating 
the register of a model text which has been selected on the basic of the 
course objective and the learner need. 
An exploration of register involves: 
1) Building knowledge of the topic of the model text and knowledge 
of the social activity in which this text is used. Example, the social 
activity in this text is used, the social activity of job seeing within 
the topic employment in Indonesia. 
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2) Understanding the roles and relationships of the people using the 
text and how these are established and maintained. Example, the 
relationship between a job seeker and a prospective employer. 
3) Understanding the channel of communication being used. Example, 
using the telephone, speaker face-to-face with members of an 
interview panel. Context-building activities include: 
a) Presenting the context through pictures, audio-visual material, 
reality, excursions, field-trips, guest speakers 
b) Establishing the social purpose through discussions or surveys 
c) Cross-cultural activities 
d) Related research activities 
e) Comparing the model text with other texts of the same or 
contrasting type. 
b. Modeling and Deconstructing the Text 
The second stage is called Modeling and Deconstructing the Text, 
in this stage students investigate the structural pattern and language 
feature of the model and compare the model with other examples of the 
text-type.  
In this stage diagnostic assessment helps the teachers to decide how 
much time to devote to particular language features and what kind of 
presentation or practice students need with each feature. Modeling and 
deconstruction activities are undertaken at both the whole text, clause 
and expression levels. It is at this stage that many traditional ESL/EFL 
language teaching activities come into their own. However, it is 
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important that these activities are presented in relation to the text-type 
being studied, the social purpose being achieved and the meanings 
being made. Here are the example activities in this cycle: 
1) Presentation activities using devices, such as: charts, big books, 
board work 
2) Sorting, matching and labeling activities: sorting sets of texts, 
sequencing jumbled, stages, labeling stages 
3) Activities focusing on cohesive devices such as sets of related 
lexical items, conjunction, modality, reference. Example, semantic 
maps, vocabulary networks, cloze, transparency overlays 
4) Presentation and practice activities relating to the grammatical 
features of the text 
5) Oral-aural, pronunciation, decoding, spelling, handwriting or 
typing practice as needed for the use of the text-type. 
c. Joint Construction of Text 
After listening, students enter the third stage called Joint 
Construction of Text (JCOT). In this stage students begin to contribute 
to the construction of whole example of the text-type the teacher 
gradually reduces the contribution to text construction, as the students 
move closer to being able to control the text-type independently. Joint 
construction activities include: 
1) Teacher questioning, discussing and editing whole class 
construction, then describing onto board or OHT. 
2) Skeleton texts 
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3) Jigsaw or information gap activities  
4) Small group construction of texts 
5) Dictation 
6) Self-assessment and peer assessment activities. 
Diagnostic assessments is critical at this stage as the teacher must 
decide whether students are ready to move to independent functioning 
or whether they need to undertake further work at the text modeling or 
joint construction.   
d. Independent Construction of Text 
After having the experience of collaborating with friends, they enter 
stage four called Independent Construction of Text (ICOT). At this 
stage, students are expected to work independently with the text. 
Independent construction activities include: 
1) Listening task, example: comprehension activities in response to 
live or recorded material such as performing a task, sequencing 
pictures, numbering, ticking or underlining material on a 
worksheet, answering question 
2) Speaking task, example: spoken presentation to class, community 
organization, workplace 
3) Listening and speaking task, example: role plays, simulated or 
authentic dialogues 
4) Reading task, examples: comprehension activities in response to 
written material such as performing a task, sequencing pictures, 
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numbering, ticking or underlining material on a worksheet, 
answering question 
5) Writing task which demand that students draft and present whole 
tasks. 
e. Linking to Related Texts 
The last stage is Linking to Related Texts. In this stage students 
investigate what they have learn in this teaching/learning cycle can be 
related to other texts in the same or similar contexts future or past 
cycles of teaching and learning. Activities which link the text-type to 
related text include: 
1) Comparing the use of the text-type across different field 
2) Researching other text-types used in the same field 
3) Role-playing what happens if the same text-type is used by people 
with different roles and relationships 
4) Comparing spoken and written models of the same text-type 
5) Researching how a key language feature used in this text-type is 
used in other text-types. 
It is very important to note that the genre approach does not 
advocate that students mindlessly imitate the teacher. Instead it gives 
students the opportunity to learn to function at a level beyond that 
which they could learn to do on their own. 
3. Origins and Influences 
Swales (1990:13-20) states that the genre-based approach as 
proposed here owes a substantial debt to previous work in both applied and 
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non-applied fields. Indeed, whatever small measure of originality the 
approach may possess probably lies as much in integrating the work of 
several different traditions as in new thinking. It thus attempts to make a 
virtue of eclecticism for, in terms of one of this book‟s major metaphors, 
to be eclectic is to be able to borrow profitably from the activities of 
several distinct discourse communities. These influences are summarized 
in Figure 2. 
 
Figure 2 Influences on a genre-based approach (adapted from Swales 
(1990:13-20)) can be explained below: 
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a. Variety studies 
One tradition, already discussed at some length in 1.1, is that of 
enquiry into the properties of functional varieties of English.   
b. Skill and strategy studies 
A second influence has its point of departure in the traditional 
categorization of language-learning activities into the four skills of 
reading, writing, listening and speaking. The influence is somewhat 
indirect in that it is not the primary four-way classification which is of 
interest, it lies rather in the distinctions that have been established by 
specialists within a particular skill area. In the case of reading, for 
example, explorations of differences between intensive and extensive 
reading, reading for gist and detailed information, and reading for 
action and for content are all valuable in the construction of the text-
task sequences central to a genre-based approach. 
c. Situational approaches 
This use of research into situation-specific skills and strategies (as 
well as the incorporation of composition research into writing context) 
shows a general affinity with a situational approach to language 
learning.  
d. National functional approaches 
The national and functional approaches have had considerable 
influence on the development of my thinking, principally because of 
their inbuilt commitment to communicative purpose and learner need.  
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e. Discourse analysis 
Another strong influence on my thinking has been that of discourse 
analysis, but once again with some reservation. 
f. Sociolinguistics 
These scholars offer frameworks and categorizations within which 
I have been able to place my more local and practical interest. 
g. Writing context studies 
Another and more recent influence derives from studies in the 
social contexts of academic writing as an outgrowth of a tradition of 
rhetorical scholarship. 
h. Cultural anthropology 
The teacher have also profited from the work of numerous people 
engaged in fields completely unrelated to language teaching for built 
local knowledge, significative worlds in teaching learning using genre-
based approached. 
 
D. Previous Related Study 
The researcher provided some information from others researcher to 
prove the originally of the study. The first previous study was taken from 
Kaeksi Renaningrum, the students‟ of English Education and Teaching 
Training Faculty of Muhammadiyah Surakarta University (2009) who 
conducted the research entitle The Implementation of Genre-Based Approach 
to Develop Oral Skill of Surakarta at SMPN 3 Jatipuro, Karanganyar. This 
study the researcher describes the implementation of teaching oral skill using 
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Genre-Based Approach, kinds of activities carried out during oral cycle, and 
the problems faced by the teacher. This research is an ethnographic research. 
The research shows that the procedure used by the teacher at SMPN 3 
Jatipuro, Karanganyar is appropriate with the theory of Genre. There are two 
patterns: BKOF-MOT-JCOT and BKOF-MOT-ICOT. In BKOF, the 
activities are asking questions and giving explanation, giving model of text is 
the activity in MOT in JCOT, the activity is making group in doing activities, 
giving the task for homework in ICOT. The problems fased by the teacher are 
the students‟ incapability in vocabulary and pronunciation, the teachers‟ 
difficulty in managing the class, and different capability of the students‟. 
The second research is conducted by Anwar Aji Suseno, the students‟ 
of English Language Education Department Faculty of Languages and Arts 
Yogyakarta State University (2014) who conducted the research entitle 
Developing Reading Materials Using A Genre-Based Approach for The Ninth 
Grade Students of SMPN 1 Depok in The First Semester. This study the 
problem statements is how to develop suitable English reading materials for 
the ninth grade students of SMPN 1 Depok in the first semester, the 
researcher more focus on the suitable reading learning materials. The 
researcher also using interviews and questionnaire as the technique collect the 
data. 
Based on the previous research above about the thesis from Kaeksi 
Renaningrum and Anwar Aji Suseno are almost same in the researchers about 
Genre-Based Approach. The differences are using Genre-Based Approach in 
teaching learning process and using Genre-Based Approach to Develop 
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English reading materials. The other differences are the subject of the 
research. Kaeksi Reaningrum took the research at the Junior High School and 
Anwar Aji Suseno took the research at the Senior High School, while the 
researcher  took the research same with Anwar Aji Suseno that is that Senior 
High School. The researcher focuses on the implementation of genre-based 
approach in teaching reading skill and using observation, interview and 
documentation for the technique of collecting the data. 
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CHAPTER III 
 RESEARCH METHODOLOGY  
 
A. Research Design 
The researcher uses descriptive qualitative research as the research 
design. The goal of descriptive research is to make the description about the 
factual phenomena in teaching to get the information. According to Denzin 
and Lincoln (1994:3) qualitative research is a field of inquiry in its own right. 
It crosscuts disciplines, fields, and subject matter. Heigham and Croker 
(2009:9) say that qualitative research is a very useful research methodology 
because it is exploratory its purpose is to discover new ideas and insights, or 
even generate new theories. This research is not necessarily done to predict 
what may happen in the future or in another setting, what is learned about the 
phenomenon, participants, or events in the setting can be an end in itself. 
Qualitative research is a general term. It is a way of knowing in which a 
researcher gathers, organized, and interprets information obtained from 
humans using his or her eyes and ears as filters. It often involves in depth 
interviews and observations of humans in natural and social settings. 
Creswell (2014:32) defines that Qualitative research is an approach for 
exploring and understanding the meaning individuals or groups ascribe to a 
social or human problem. In addition, the researcher will describe Genre-
Based Approach applied in teaching reading skill at tenth grade students of 
MAN Karanganyar in academic year 2016/2017. 
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In this research, the researcher observed what the teacher taught the 
students using Genre-Based Approach. After that the researcher describes and 
analyzes about teaching reading. In conclusion, the researcher uses qualitative 
research because the data is in the form of explanation, description, and the 
interpretation about Genre-Based Approach in teaching reading skill at tenth 
grade students of MAN Karanganyar in academic year 2016/2017. 
 
B. Setting of The Research 
1. Place of the research 
This research was conducted in MAN Karanganyar especially at the tenth 
grade students. MAN Karanganyar is located on Ngalian Street, No.4 
Karanganyar, Central Java. 
2. Time of the research 
This research was conducted during February until July 2017. 
NO Activities 2017 
Feb March April May June July Aug 
1 Create Proposal        
2 Pre-research        
3 Examination of 
proposal 
       
4 Research 
collecting the data 
       
5 Arrange thesis        
6 Examination of 
munaqosyah 
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C. Subject of The Research 
The subject of the research is the English teacher who teaches reading 
skill using genre-based approach. The English teacher named Dewi 
Mardhiyah Kurniasari, S.Pd who handles the English lesson for the tenth 
grade students. 
 
D. Data and Data Source 
The type of the data which were taken is qualitative research. The 
source of the data in this research includes the data from informant, event, 
and documents. 
1. Informant 
The informant is a person who gives information about the people 
who provide the information required by the researcher Arikunto 
(2002:122). The informant is part of population where the researcher must 
take the sample from the informant to get the data.  
In this research, the researcher chooses the informants, they are  the 
English teacher and the students.  As the main informant, the researcher 
took the English teacher, Miss Dewi Mardhiyah Kurniasari, S.Pd who 
handles the English lesson for the tenth grade students. As the second 
informant, the researcher took some students as the informant about the 
daily teaching learning process of reading in the class.  
2. Event 
The event is the learning process in class where the researcher doing 
observation. Teaching learning process in teach reading skill using Genre-
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Based Approach. In this research, the event was the process of teaching 
learning of reading at the tenth grade students of MAN Karanganyar. 
3. Document 
Document is the previous event note in a form of writing, picture or 
other monumental works from a certain people. The documents which is 
used by the researcher are lesson plan and syllabus. 
 
E. The Technique of Collecting Data 
According to Creswell (2014:239) the data collection steps involve (a) 
setting the boundaries for the study, (b) collecting the information through 
observations, interviews, documents and visual materials, (c) establishing the 
protocol for recording information. From the explanation above, the 
technique of collecting data used by the researcher in this study are 
observation, interview and documentation. The detail information can be 
classified as follows: 
1. Observation 
Sahu (2013:64) states that observation is a planned, carefully and 
thoughtfully selected method of data collection. A scientific method of 
observation can result accurate findings and conclusions. The observation 
consists of the noting activity on systematic about the behavior, the event, 
the object that had seen and other thing, which is need in supporting the 
research. According to Heigham and Croker (2009:166) observation is the 
conscious noticing and detailed examination of participants‟ behavior in a 
naturalistic setting. 
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This observation is to make notes and some important events in the 
English teaching learning. The note (field notes) was done by the 
researcher. Related with the problem statements of this research, this 
observation was to identify the implementation of genre-based approach in 
teaching reading, the real problems faced by the teacher in the class, and 
also the solution problems faced by the teacher. The observation was done 
when their teacher taught the students. 
2. Interview 
The interview is a conversation with a purpose. The conversation was 
conducted by two parties, the interviewer (interviewer) who asked 
questions and interviewed (the interviewed) providing answers to the 
questions Moleong (2004:135). Here, the researcher prepares some 
questions for interview that supposed to be answered by the respondent. 
After that, it is to know the problems and solutions faced by the teacher 
teaching learning process in teach reading skill using Genre-Based 
Approach. 
The researcher did interview with the English teacher, the English 
teacher‟s  name is Dewi Mardhiyah Kurniasari, S.Pd on Tuesday, March 
14
th
, 2017 in MAN Karanganyar. MAN Karanganyar is one of favorite 
school in Karanganyar. It is located on Ngalian Street, No.4 Karanganyar, 
Central Java. The reasearcher makes interview with the English teacher 
about how the implementation of genre-based approach in teaching 
reading skill and what the problem faced by the teacher when teaching 
reading skill using genre-based approach. 
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3. Document  
According Moleong (2004:161) documentation has long been used in 
research. Documentation is used as a source of data that can be used to 
examine, interpret and even to assess the validity of the data. Document is 
written information about something observed.  
The activity is to collect the document purposed to find the data and 
answer how is the implementation of genre-based approach in teaching 
reading skill at MAN Karanganyar. The researcher takes documents such 
as attendance list, lesson plan and syllabus to synchronize the teacher 
activity in teaching learning reading with the method Genre-Based 
Approach by the English teacher. 
 
F. Data Analysis 
In essence, data analysis in qualitative research is a process that implies 
that its implementation should have started from the stage of data collection 
in the field and then intensively after the data is collected or in other words, 
performed in conjunction with the data collection process. Miles and 
Huberman (1994: 11-12) state that the data analysis consists of three kinds of 
activities such as: data reduction, data display and drawing conclusion.   
1. Data reduction 
Data reduction means summarizing, choosing and focusing the 
important thing of data. It is intended to find the patterns of the finding 
based on the social phenomena that happen in the field. Here the 
researcher reduces the data from the entire data taken from the 
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observation. It can be from the document and interview from the teacher 
and students. The reduction is to get the data based on the problem 
statement. The process is selecting, abstracting, and transforming 
interview transcriptions, RPP, syllabus, and material. The data was 
summarized, sorted, and organized. 
The researcher selected the entire data from the observation, 
interview, and documentation. In abstracting, the researcher tried to make 
the data as simple as possible to be more focus with the problems. While 
transforming where the researcher transformed the document into one plot 
which is, lesson plan and syllabus. 
2. Display data 
Data display is organizing and describing the data from reduction. In 
this step, the researcher describes the answer of problem statement. The 
researcher described all the data obtained from observation, interview, and 
documentation. By interview and observation the researcher are able to 
know the implementation of genre-based approach in teaching reading 
skill, what factors do support the implementation of genre-based approach 
in teaching reading skill, and the problem faced by the teacher in teaching 
reading skill using genre-based approach. The documentation can be taken 
from lesson plan and syllabus. 
3. Drawing conclusion 
The conclusion of the study is a research finding. Drawing conclusion 
or verification is done if the data collected and analyze are supported by 
valid, consistent and enough the data. The researcher draws the conclusion 
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on her last research. The conclusion is the result of the analysis based on 
the problem statement. It is gotten from the researcher observation and 
interpretation.  
 
G. The Trustworthiness of the Data 
The qualitative research needs the validity of the data. Actually the 
validation of data analysis designates the quality of the researcher result. In 
this research, the researcher uses triangulation to develop the trustworthiness 
of data. Heigham and Croker (2009:108) explained that triangulation is 
important to validate claims and to discover inconsistencies throughout the 
research process. 
Meanwhile, Patton quoted by Sutopo (2006:92) distinguished 
triangulation technique into four, namely: data triangulation (source 
triangulation), research triangulation, method triangulation, and theory 
triangulation. 
1. Data Triangulation 
Data triangulation is also called as source triangulation. Data 
triangulation is a kind of triangulation that directs the researcher to obtain 
data by getting the information from one certain source such as from the 
document that contains the data which has closely relationship with the 
problem which is needed by the researcher. 
2. Triangulation Researcher 
Triangulation researcher techniques is the result of research, whether 
data can be valid or not by the other researches.  
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3. Triangulation Method 
Triangulation method is done by the researcher to collect the similar 
data by using different methods or techniques of data collection. In this 
study, the triangulation methods are done by using observation, 
documentation, and interview.  
4. Triangulation Theory 
Triangulation of this type carried out by using more than a theory. For 
example, an event that occurs in a community, not only examined by the 
perspective of social theory, but also used the perspective of other theories, 
such as theory of cultural, political, or economic.  
In this study, the researcher uses triangulation method namely 
observation, documentation, and interview. It aims to know how is the 
English teacher teach the genre-based approach in teaching reading skill at 
tenth grade students of MAN Karanganyar by interviewing with the 
English teacher and the students in the tenth grade. Based on the research, 
the researcher finds the source information about English teaching learning 
process. Then the interview is compared with observation and 
documentation of the implementation of genre-based approach in teaching 
reading skill at MAN Karanganyar. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter, the researcher is going to present the data analysis and 
discussion used to answer research problems which has been collected from the 
observation, interview and documentation. The important point of this chapter is 
to describe the implementation of genre-based approach in teaching reading skill 
at the tenth grade students of MAN Karanganyar in the academic year 2016/2017, 
what are the problems faced by the teacher in teaching reading skill using genre-
based approach at the tenth grade students‟ of MAN Karanganyar in the academic 
year 2016/2017, and what are the solutions of the teacher problems in teaching 
reading skill using genre-based approach at the tenth grade students‟ of MAN 
Karanganyar in the academic year 2016/2017. 
A. Research Finding 
Based on the observation which had been done by the researcher 
during the teaching reading skill using genre-based approach, the researcher 
found some findings. The finding of the researcher concerning to the 
implementation of genre-based approach in teaching reading skill at the tenth 
grade students of MAN Karanganyar are discussed in following: 
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1. The Implementation of Genre-Based Approach in Teaching Reading 
Skill at The Tenth Grade Students of MAN Karanganyar in The 
Academic Year 2016/2017 
Based on the data of observation and interview which were done by 
the researcher, teaching reading skill using genre-based approach involves 
five stages, they are: 1) Building the context, 2) Modeling and 
deconstructing the text, 3) Joint construction of the text, 4) independent 
construction of the text, and 5) Linking related text. 
Teaching learning English by using genre-based approach in 
teaching reading skill were done in the tenth IPS 4 class of MAN 
Karanganyar. The tenth IPS 4 class located at the 2
nd
 floor, it consists 40 
students there are 32 girls and 8 boys. The English teacher‟s name is Dewi 
Mardhiyah Kurniasari, S.Pd who handles the English lesson for the tenth 
grade students. Teaching learning English using genre-based approach in 
teaching reading skill needs a long time in order to get good 
understanding. It is proven by the statement from interviewed with the 
teacher: 
“When I teach and explain the students about the material I need 
much time, because if the students did not understand about the material I 
should explain again. Example, when I teach narrative text I explain about 
the material of narrative text until the students understand what the 
meaning of narrative text is, what is the purpose of narrative text.” 
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There were several classroom activities done by the teaching 
learning English especially in teaching reading skill at MAN Karanganyar. 
The activities were described in each stage. Before beginning the lesson, 
the teacher opened by saying “Assalamu‟alaikum” to the students. After 
that, the teacher checked  the students „ attendance who were absent today. 
Then, the teacher began the lesson with several activities. The teacher 
tough to try made the students interesting and enjoying in this classroom.  
The teaching learning process involves into five stages, they are: 1) 
Building the context, 2) Modeling and deconstructing the text, 3) Joint 
construction of the text, 4) independent construction of the text, and 5) 
Linking related text. The teacher teaches the students using genre-based 
approach to have good ability in learning English especially in teaching 
reading skill. The researcher will explain five steps as follows: 
a. Building The Context  
The activities in this stage, the researcher did the observation in the 
classroom when the teacher teaches the lesson. The teacher began the 
lesson by warning up to the students, the teacher explains narrative text 
and discuss about “Malin Kundang”. In this stage before the teacher 
began the discussion the teacher gave some question related with the 
material. The material that day was Narrative text. Then, the students 
expressed their opinion. After that, the teacher explained what the 
meaning of narrative text, what the generic structure, and the social 
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function and language features of narrative text. It is proven the teacher 
asked the students to guess what the topic: 
“What is the topic that would be learned?” The students answered 
“we will learn about Narrative Text, is it correct Miss?” The teacher 
answered “yes, you are right, today we are going to learn about 
Narrative Text. Ok, anyone knows what the meaning of narrative text?” 
In the researcher‟s opinion, the teaching reading skill using genre-
based approach in this stage is better because, before the teacher 
explains about the material of narrative text, the teacher asks the 
students about the meaning and giving the student‟s opportunity to 
explore their knowledge. The teacher usually gave the background 
knowledge of the text by giving explanation about the social function, 
language features, text organization, and tenses. Sometimes, the teacher 
mentioned some difficult vocabularies which the students have not 
found before. By asking question above, the teacher knew the ability of 
the students. After that, the teacher explained the material, but if any 
students did not about material, the teacher explained more again until 
the students understand.  
b. Modeling and Deconstructing The Text 
In this stage, the teacher asks the students to give attention in the 
LCD projector because she would play the power point too explain 
about the material and give example of the text appropriate with the 
material will be discussed. The teacher began the material clearly. The 
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teacher explained from the definition of Narrative text, the purpose of 
narrative text, generic structure, social function, language features and 
the example of Narrative text entitled “Malin Kundang” using power 
point. In this moment, the students were paid attention to the teacher‟s 
explanation. The students asked the teacher about their problems in 
understanding Narrative text, the teacher answered the student‟s 
questions clearly.  
After that, the teacher asks the students to read the text one by one. 
Based on the researcher‟s research this section is used to increase the 
students reading ability and they would know the correct pronunciation 
too. When the students confused to read the text, it would be corrected 
by the teacher. The teacher gives some difficult words and defines the 
meaning in Indonesian language. This is not always done by the 
teacher, but she interprets or makes a question and answer between the 
students. It is done in order to memorize the words that have been given 
in the previous meeting and also increase vocabulary ability for the 
students.  
The teacher pointed one of the students to read the text loudly, 
while the other students had to pay attention to their friends. Based on 
the text read by the students, the teacher asked the other students to 
show the generic structure of the text. The students who could answer it 
correctly would get addition of score from the teacher. The teacher asks 
the students one by one to read aloud as follows: 
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“Achsanul Aziz read the first paragraph!” After Achsanul Aziz 
finish read first paragraph the teacher said: “Ardania read second 
paragraph!” 
In the researcher‟s opinion it is appropriate with these stages 
because, in this modeling step the teacher ask the students had to read 
the material that given. The teacher also ask the students to read aloud, 
sometimes the teacher give example read the one paragraph after that 
the students repeat what the teacher read. Then the teacher ask the 
students to find what they don‟t know what that means and write in 
their book and ask them to find the word in the dictionary. The teacher 
uses power point to explain and to give example about the material of 
narrative text, it will make the students to give attention and not bored. 
Besides, it can increase the students‟ reading ability and they would 
know the correct pronunciation too. The teacher and the students work 
together to explore the cultural context. It is proven by the teacher 
statements: 
“After we read the story of “Malin Kundang” we can know what 
the purpose of narrative text is, generic structure and language features 
of the text. Now, I will call one by one name‟s of students for explained 
what is the orientation, complication, resolution and re-orientation of 
the text.” 
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c. Joint Construction of The Text 
After the students read the story of “Malin Kundang” from the 
power point the students have been familiar with all of features of a 
narrative text. In these stages, the teacher gave the chance to the 
students to make a group in pairs to make a text. The teacher divided 
the class into ten groups.  Then, the teacher asked them to make script 
about “Malin Kundang” story by their own word based on character in 
the story. The teacher gave announcement that the students worked, and 
must be presented in front of the class.  
“I ask you to make a group for practice making the script “Malin 
Kundang”. After that, you should practice to read the script which has 
been made based on character in the story”.  
After that, the teacher gives example one sentence script of Malin 
Kundang statement: 
"Mom, I want to go to town. I want to work to help you here”. 
Then, the teacher practices reading the one sentence script above of 
Malin Kundang statement with the correct intonation and pronunciation 
too. Those way are important to look the students reading ability.  
The process of came in front of the class to present their task 
without chosen by the teacher, but one of a group came forward and 
began read their script. In the researcher‟s opinion, these stage is 
appropriate with the theory of Joint Construction of Text because in this 
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activity the teacher did questioning, discussing and make small group to 
discuss the material . 
d. Independent Construction of The Text 
In this stage, the teacher asks the students expected to work 
independently with the text. The teacher gave some of reviewers about 
the materials that related with the genre narrative text, the students can 
explain and answer one by one. It is began from the definition of 
narrative text, social function, and generic structure and the last is 
language features of narrative text. It is proven by the statement from 
the teacher: 
“From the process teaching learning today, we can know about 
text type of narrative text. Now I want to review about the materials and 
one of the students should answer what is the definition of narrative 
text, and other students explain what the social function, generic 
structure and language features of the text. 
The teacher asks the students about their assignment, the activity 
today was presented the students assignment. They had to perform, 
conveyed their task. They had to read their script text clearly based on 
character in the “Malin Kundang” story. It is proven the teacher said 
that: 
“Who would present the script of narrative text, first? I want some 
group to present, raise your hand and mention your name please!”. 
67 
 
 
Then one of a group came forward and began read their script. 
After that, another groups also came forward one by one presented their 
text up to finish. In this moment, the teacher was also correcting the 
student‟s mistakes within pronouncing the word.  
e. Linking Related Text 
After review one by one of students, the teacher made review 
variation in their explanation, there were explanation and practice the 
exercise. Those ways to made the students creative, and remember the 
teacher explanation. In order to give chance to students to make some 
questions about all of the materials that students have not understood. 
The important points in this stage is gave the students examination. 
After the material was finished, there was evaluation from the teacher. 
Those evaluations were about teaching reading.  
In this stage, the students must be creative, and remember about the 
teacher‟s explanation. The teacher gives assignments for the students to 
read another narrative text. The teacher asks the students to read 
“Strong Wind” narrative text, after that the teacher will call the students 
one by one to find the generic structure, social function, and language 
feature of the “Strong Woman” text in front of the class. Besides, the 
teacher also make question, matching related the material and the 
students must find the correct answer related the material story 
narrative text of “Strong Wind”. It is done in order to memorize the 
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words that have been given in the previous meeting and also increase 
the reading ability to remember what the meaning of narrative text is. 
2. The Problems Faced by The Teacher in Teaching Reading Skill Using 
Genre-Based Approach at The Tenth Grade Students of MAN 
Karanganyar in The Academic Year 2016/2017 
The researcher is going to explain the question about problem 
statements of what the problems faced by the teacher in teaching reading 
skill using genre-based approach in teaching reading skill. After analyzing 
the teaching reading skill using genre-based approach the researcher found 
that there were some problems faced by the teacher such as: 
a. Classroom management 
In this case, the researcher found problem faced by the teacher 
when the researcher did the interview with the teacher that the teacher 
feels difficulty in managing the class especially from the condition and 
time the teacher feels that the students needing more effort in mastering 
the material to understand and get the point of the materials. It is proven 
by the teacher statement that:  
“Each student had different capability in receiving the materials. 
Some of the students could understand the materials easily and the 
other students feel difficulty in the teaching learning English especially 
in the learning reading skill”. 
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There is some reason why the teacher feels difficulty in managing 
the class because, condition of the students not appropriate with time 
that given in teaching learning English because each student had 
different capability in receiving the materials. There are some students 
participate actively in reading class, but the other didn‟t. So the teacher 
repeat explained the materials for the students understand until the 
students got the point of the lesson. 
b. Lack of pupil interest 
In this case, the researcher found the problem faced the teacher 
when the process of teaching learning using group for discuss about 
task with each group. When the teacher asked the students to join with 
their group, then asked them to do their task with their group, the 
teacher could not monitor all group at once this is because the teacher 
lack pupil interest. It is proven when the researcher did the observation 
in the class the researcher found that the teacher could not monitor all 
of students, when the teacher monitored one group, the other groups 
made noisy and did not pay attention to the teacher explanation. 
c. The students have less vocabulary 
In the teaching learning process, the researcher found that the 
students so difficult to translate of the text type especially in the 
narrative text. It can be proven when the students trying to read the text 
about “Malin Kundang” story, they do not understand about the 
meaning of the story. For example in the word of “braked” the students 
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do not know what is the “braked” in the Indonesian language. So, the 
teacher becomes translator for the students sentence by sentence. The 
teacher also makes formation of vocabulary word by word for helping 
the students increase their vocabulary.  In teaching reading, vocabulary 
is the most important aspect, without a lot of vocabulary, the students 
cannot understand what is the text about, because they do not know the 
meaning of the word. It will disturb when they cannot understand the 
unfamiliar word and makes them difficult to translate and interpret the 
context of the text. 
In the researcher‟s opinion that the students must continue to read 
text and frequently read more text for increase the vocabulary and 
understand about the meaning and content of the text. 
d. The students have less pronunciation 
The teacher problem faced in teaching reading skill, when the 
teacher ask the students for read the text most of the students has 
difficult read using better pronunciation. In this case can be proven 
when the researcher did her research in the class, the researcher find the 
students less pronunciation item when trying to read some word. 
For example when the students read the word of “ship” they are not 
correct in reading using pronunciation of this word. Because, the word 
of “ship” should has meaning “kapal” in the Indonesian language but 
the students read it become “sheep” and it is wrong and different 
meaning because of they are less in the pronunciation.  Most of them 
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have the same problem in this case. The researcher also saw that the 
problem of this case because the students have been familiar with 
Indonesian language, so the students always use her mother tongue 
although in English lesson. Moreover the students read the text less in 
their pronunciation because of lack confident to read the text using 
English as a foreign language. It is can be proven when the researcher 
did interview with the teacher, the teacher said that: 
“When I ask them to practice read the text, there are too much 
wrong pronunciation and I should correct it frequently. For example 
when they say one wrong word and I corrected it, next time if they use 
the word again, they will do the same matter and they will say the 
wrong pronunciation again, although I still corrected it.  
3. The Solutions of The Problems Faced by The Teacher in Teaching 
Reading Skill Using Genre-Based Approach at The Tenth Grade 
Students of MAN Karanganyar in The Academic Year 2016/2017 
In teaching process of reading narrative text, the researcher found 
some problems that related with teaching learning process done by the 
teacher. The teacher tried the solution to solve those problems as follows: 
a. The teacher gave advice and motivation 
The first solutions of problem faced by the teacher in teaching 
reading skill in the teacher feels difficulty in managing the class. There 
is not simple to teach all of the students, the teacher need an extra time 
to mastering the material after that explain step by step until the 
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students understand about the material. The solution to solve this 
problem, the teacher before began teach materials the teacher gave 
advice and motivation, so the students can achieve the material. Besides 
the teacher also implemented jigsaw method to overcome this problem, 
because jigsaw method can overcome related to lack of the students 
activity and asked them to be active during teaching process. 
b. The teacher shared interesting experiences 
The second solutions of problem faced by the teacher in teaching 
reading skill when the teacher lack of pupil interest. The teacher 
difficulties when the students didn‟t pay attention to the teacher 
explanation. The solution to solve this problem the teacher sharing 
interesting experiences, by sharing interesting experiences, it can built 
up students interest, so that the students who feel lack of pupil interest 
will be ready to follow the teaching process. After that the teacher can 
taught the materials clearly starting from the teacher asking one of the 
students to read "Malin Kundang" story become a source of learning, 
the student progresses in front of the class to as well as to check 
pronunciation, stress, and intonation. However, the teacher is lacking in 
monitoring all the students, the teacher just stands in front of the right 
row and it makes the left row disciple feel unnoticed.  
Besides, the teacher walked from one group into another group to 
monitor what students did, sometimes sideways right and left also 
involves all students to participate in the learning process by doing 
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student role play alternately reading practice in front of class. In 
addition, teachers must also provide motivation to all students. The 
teacher explained about the material until the students understood. The 
teacher asked the other group to keep their voice and asked them to be 
focus when teaching learning process.  
c. The teacher asked the students to bring the dictionary 
The third solutions of problem faced by the teacher in teaching 
reading skill is the students have less vocabulary. Almost of the 
students they have lack vocabulary although they know and aware that 
it is important to increase reading skill. Generally, the students lose in 
their vocabulary when the teacher tries reading the text for knowing 
what the meaning of this text. Well, the teacher helps the students for 
give the meaning of the text, what the purpose of the text. 
The solution to solve this problem, the teacher asked the students to 
bring the dictionary to find the difficult word to improve their ability. 
Because without dictionary the students did not search the meaning of 
words and unfortunately a reader cannot understand a text without 
knowing what most of the word mean when they learn English or when 
they do exercise. Besides, the teacher also asks the students to write 
down the meaning in the book.  The students can consult about the 
meaning that they find in the dictionary, the teacher believe the solution 
can solve this problem. 
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In addition, the teacher also assigns the task of making a sentence 
using their own words. The students is immediately involved in the 
discussion of difficult words but it can also add to the students 
vocabulary. After the students know what the meaning of the word the 
students began reading until knowing and finding what the purpose of 
the text, what the generic structure of the text from orientation, 
complication until resolution of the text. 
d. The teacher practiced reading then the students repeated it 
The last solutions of problem faced by the teacher in teaching 
reading skill is when the students less their pronunciation. Less 
pronunciation also became the great problem in reading because if the 
students wrong when they read the text it is also can revamp the 
meaning of the text. When the students had to practice reading the text, 
there is too much wrong pronunciation and the teacher should correct it 
frequently.  
The solution to solve this problem the teachers guided them and 
made text or practice orally the teacher practice then the students repeat 
it after the teacher. For example, the teacher asks the students to 
practice reading in front of class to practice pronunciation, stress, and 
intonation. The students must read some word in the whiteboard for 
example, the teacher write “ship” with the correct pronunciation when 
read it that had been explained by the teacher. After that, when they say 
one word and the teacher corrected it, next time if they use the word 
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again, they will do the same matter and they will say the wrong 
pronunciation again, although the teacher still corrected it. Besides that, 
the teacher gave them task to read the book in the library and make the 
summary from the book or magazine that they have read. It was to 
collect every week to practice their pronunciation. 
 
B. Discussion 
After describing teaching reading skill using genre-based approach at 
the tenth grade students of MAN Karanganyar, the researcher found some 
research findings to answer the research problem. In generally, it would be 
concluded that the implementation of genre-based approach in teaching 
reading skill, some problems faced by the teacher in teaching reading skill 
using genre-based approach, and the solutions of the teacher problems faced 
in teaching reading skill using genre-based approach. The result findings 
could be classified as follows: 
1. The Implementation of Genre-Based Approach in Teaching Reading 
Skill at The Tenth Grade Students of MAN Karanganyar in The 
Academic Year 2016/2017 
The observation finding showed that teaching learning reading skill 
using genre-based approach at the tenth grade students of MAN 
Karanganyar in the academic year 2016/2017 could well. Because the 
teacher has applied developments of students activities based on 
teaching/learning cycle of genre-based approach. In this learning existed 
of some activities showed that the teacher used five stages, they are: 1) 
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Building the context, 2) Modeling and deconstructing the text, 3) Joint 
construction of the text, 4) independent construction of the text, and 5) 
Linking related text. Teaching learning reading skill using genre-based 
approach done by the teacher teach the students until understand about the 
materials. 
In line with the teaching learning cycle of the theory from Feez and 
Joyce quoted by Madya (2013:90) explain five cycles in genre-based 
approach. The cycle of teaching and learning activities in the genre-based 
approach consist of a number of stages which the teacher and students go 
through so that students gradually gain independent control of a particular 
text-type. Each of the five stages of the teaching/learning cycle is designed 
to achieve a different purpose within the cycle of the teaching and 
learning.  
Each stage is associated with different types of activities. Usually, 
when a text type and its context are being introduced for the first time, the 
teacher and the students work through all these stages. However, it is 
possible to enter the cycle at any point. For example, students are already 
familiar with the context, the cycle could begin with activities from the 
modeling stage. It is also possible at any time to return to activities from 
earlier stages of the cycle if students need revision or further practice in 
order to progress. Feez and Joyce quoted by Madya (2013:92) stated that 
the teaching learning cycle includes five stages, they are: 1). Building the 
context, 2). Modeling and deconstructing the text, 3). Joint construction of 
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the text, 4). Independent construction of the text, and 5). Linking related 
text. 
2. The Problems Faced by The Teacher in Teaching Reading Skill Using 
Genre-Based Approach at The Tenth Grade Students of MAN 
Karanganyar in The Academic Year 2016/2017 
According to Kennedy (1981:195-197), there are some problems 
which cause the difficulties in teaching reading. These kinds of problems 
are produce by some crucial factors in the teaching reading. The factors in 
teaching reading which are most often responsible for people to 
comprehend reading materials are: 1). Classroom management, 2). 
Knowledge, 3). Vocabulary difficulties, and 4). Lack of pupil interest. 
The problems faced by the teacher in teaching reading skill using 
genre-based approach at the tenth grade students of IPS 4, the researcher 
had found that the problems faced relate with the theory above, there are: 
1). Classroom management, 2). Lack pupil interest, 3). The students have 
less vocabulary, 4). The students have less pronunciation. 
The first problems faced by the teacher in teaching reading skill 
using genre-based approach was classroom management to mastering the 
materials. Because teaching reading skill using genre-based approach 
needs more effort in mastering the material to understand and get the point 
of the materials. Not all of students had same capability in receiving the 
materials. Second, the teacher lack pupil interest When the teacher teaches 
joint construction of the text stages of genre-based approach teaching 
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learning cycles the teacher was coming to one group, the other group made 
a noisy and did not pay attention to the teacher explanation.  
Third, the teacher has problem when the students have less 
vocabulary. These problems the researcher found that the problem when 
the researcher did her research in the classroom, the researcher found that 
the students so difficult to translate of the text for example when the 
students try to translate the word of “braked” they not understand what the 
meaning is in Indonesian language. The last is the teacher has problem 
when students less pronunciation, the teacher always correct the 
pronunciation the word of the text when the students wrong in the reading 
of the text for example when the students read word of “ship” should has 
meaning “kapal” in the Indonesian language but the students read it 
become “sheep”.  
3. The Solutions of The Problems Faced by The Teacher in Teaching 
Reading Skill Using Genre-Based Approach at The Tenth Grade 
Students of MAN Karanganyar in The Academic Year 2016/2017 
The first solutions problems faced by the teacher in teaching 
reading skill in the teacher feels difficulty in managing the class was the 
teacher before began teach materials the teacher gave advice and 
motivation, so the students can achieve the material. Besides the teacher 
also implemented jigsaw method to overcome this problem, because 
jigsaw method can overcome related to lack of the student‟s activities and 
asked them to be active during teaching process. 
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The second solutions of problem faced by the teacher in teaching 
reading skill when the teacher lack of pupil interest. The solution to solve 
this problem the teacher sharing interesting experiences, by sharing 
interesting experiences, it can built up students interest, so that the 
students who feel lack of pupil interest will be ready to follow the teaching 
process.  
The third solutions of problem faced by the teacher in teaching 
reading skill is the students have less vocabulary. The solution to solve 
this problem, the teacher ask the students to bring the dictionary to find the 
difficult word to improve their ability. Because without dictionary the 
students did not search the meaning of words and unfortunately a reader 
cannot understand a text without knowing what most of the word mean 
when they learn English or when they do exercise. Besides, the teacher 
also asks the students to write down the meaning in the book.   
The last solutions of problem faced by the teacher in teaching 
reading skill is when the students less their pronunciation. The solution to 
solve this problem the teachers guided them and made text or practice 
orally the teacher practice then the students repeat it after the teacher. For 
example, the teacher asks the students to practice reading in front of class 
to practice pronunciation, stress, and intonation 
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CHAPTER V 
CONCLUSIONS AND SUGGESTION 
 
A. Conclusion 
In this research, the researcher conducted descriptive research in order to 
describe the implementation of genre-based approach in teaching reading skill 
at the tenth grade students of MAN Karanganyar in the academic year 
2016/2017. This research was to know the implementation genre-based 
approach in teaching reading skill, the problems faced by the teacher in 
teaching reading skill using genre-based approach, and also the solutions to 
solve the problems faced by the teacher in teaching reading skill using genre-
based approach. 
Based on the data gotten from the observations, the result of interview, 
and also documents analysis, it could be concluded that there were five stages 
teaching using genre-based approach in reading, they are: The first is building 
the context. The second is modeling and deconstructing the text. The third is 
joint construction of the text. The fourth is independent construction of the 
text. The Last is linking related text. The teacher applied the steps in genre-
based approach properly, the teacher followed all rules of teaching learning 
cycle genre-based approach. All of those stages the teacher did implement the 
stage in the teaching learning process of reading skill and could make 
balancing between the problems faced by the teacher in teaching reading skill 
using genre-based approach. Because of in using those stages, the teacher 
80 
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paid attention or checked the appropriateness of those stages with the material 
and also the situation of the class. 
There were some problems faced by the teacher in teaching reading skill 
using genre-based approach such as: the teacher felt the students needed an 
extra time to mastering the materials. Because not all students had same 
capability in receiving the materials, the teacher also needed more time 
managing the class to explain the materials until her students could 
understand toward the materials. The teacher lack pupil interest, because 
when the teacher monitored one group, the other groups made noisy and did 
not pay attention to the teacher explanation. The teacher also has problem 
when the students less vocabulary, this is because not all the students had 
same capability in receiving the materials, there is any students understand 
but also any students not understand about vocabulary. The teacher also has 
problem when the students have less pronunciation.  
The solutions of the teacher problems in teaching reading skill using 
genre-based approach were: The teacher needed managing the class to 
mastering the materials to solve this problem the teacher before began teach 
materials the teacher gave advice and motivation, so the students can achieve 
the material. must explain step by step until the students understand about the 
material. The teacher lack pupil interest, to solve this problem, the teacher 
sharing interesting experiences, by sharing interesting experiences, it can built 
up students interest, so that the students who feel lack of pupil interest will be 
ready to follow the teaching process.  
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The students have less vocabulary, to solve this problem, the teachers 
instructed them to bring dictionary when they learn English or when they do 
exercise. Then, the students have less pronunciation, the teacher gave them 
task to read the book in the library and make the summary from the book or 
magazine that they have read. It was to collect every week to practice their 
pronunciation. 
 
B. Suggestion 
After analyzing and making conclusion about the research, the researcher 
gives some suggestions are useful for teacher, institution and others and for 
the students. 
1. For the teacher 
The teacher should have a creativity to teach the students so that not feel 
bored in teaching learning process of reading in the classroom. They 
should use the step in genre-based approach appropriately and orderly. 
Manage the time carefully supposed the students get the right material 
proportion.  
2. For the institution 
Give an extra time for teacher to teach English, it can be on the outside of 
the school. 
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3. For the students 
The students have to find the way them interested in English outside 
school. They should follow the instructions from the teacher, when they 
are commanded to do something, they have to do it well.  
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FIELD NOTE 
 
Code  : 01 
Date  : Saturday, March 11
th
 2017 
Topic  : Interview 
Informant : Drs. Hadi Santoso, M.Pd 
Place  : Teacher‟s Room 
Today was the first day I conducted my research in MAN Karanganyar. I 
went to this school at 08.30 am. I had a plan to permit Mr. Drs. H. Sediyoko., 
M.Pd as the headmaster of MAN Karanganyar to conduct my research in this 
school. But, because Mr. Sediyoko did not come, thus I met Mr. Hadi he is a 
curriculum leader of MAN Karanganyar to ask permission in conducting my 
research. After I met him, I said my purpose to conduct my research in this 
school. Then, Mr. Hadi gave me permission to conduct my research. He asked me 
to meet the English teacher. Mr.Hadi permitted me to choose the English teacher 
who he or she would lead me as long as my research. Then, I met the English 
teacher of the tenth grade students of MAN Karanganyar. Her name is Miss Dewi 
Mardhiyah Kurniasari, S.Pd. I met her, and I explained my purpose. She permitted 
me to conduct my research in her class. 
 
 
88 
 
 
FIELD NOTE 
 
Code  : 02 
Date  : Monday, March 13
th
 2017 
Topic  : Ask the Schedule 
Informant : Miss Dewi Mardhiyah Kurniasari, S.Pd 
Place  : Teacher‟s Room 
Today, my agenda in MAN Karanganyar was met Miss Dewi Mardhiyah 
Kurniasari, S.Pd to ask her about the schedule of English teaching learning 
process. I arrived in this school at 08.00 am. Then, I met her in teacher‟s room. I 
shake my hand with her and I said that I wanted to observe the teaching learning 
process of reading in her class. She asked me that she would help me to finish my 
research. Then, I asked her about the schedule of her lesson. She answered it and 
she gave me a print out of her schedule. After that, I ask permission to do 
interview about the lesson. She answered that the interview can begin tomorrow 
not now because, she has another agenda. 
 
 
 
 
89 
 
 
FIELD NOTE 
 
Code  : 03 
Date  : Tuesday, March 14
th
 2017 
Topic  : Interview 
Informant : Miss Dewi Mardhiyah Kurniasari, S.Pd 
Place  : Library 
Today, my agenda in MAN Karanganyar was conducted the interview with 
Miss Dewi Mardhiyah Kurniasari, S.Pd and some students of X.IPS 4. I arrived in 
this school at 08.15 but Miss Dewi was teaching the students. So, I waited her 
until her lesson was over that is about 09.45 am. Then, I met her at 10.00 am in 
library. Before I conducted the interview, I prepared some questions first. My list 
interview contains some questions related with the implementation of genre-based 
approach in teaching reading skill, the problems faced by her teaching reading 
using genre-based approach and also their solutions problems in teaching reading 
using genre-based approach. Then, I began to conduct an interview with the 
students of X.IPS 4 when time for rest. I asked them about teaching learning 
process of reading. It was enjoyable for them or not. 
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 FIELD NOTE 
 
Code  : 04 
Date  : Friday, April 14
th
 2017 
Topic  : Introduction 
Informant : Miss Dewi Mardhiyah Kurniasari, S.Pd 
Place  : Class X.IPS 4 
Today, my agenda was introducing myself in class. Because of Miss Dewi 
taught English at 10.45 am, thus I arrived in the school at 10.00 am. I met Miss 
Dewi, and then I came into X.IPS 4 with her. When we come into class, the 
condition of class is enjoyable. The students pay attention to us. First, Miss Dewi 
greets the students and then she introduced me to them. I greet them and 
explained my purpose. I said that I wanted to join with their class to conduct my 
research. I wanted to observe the teaching learning process of reading skill in their 
class and I would like to begin my observation next meeting (Monday, April 17
th
 
2017) and they accepted me to join with them. 
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FIELD NOTE 
 
Code  : 05 
Date  : Monday, April 17
th
 2017 
Topic  : The First Research 
Informant : Miss Dewi Mardhiyah Kurniasari, S.Pd 
Place  : Class X.IPS 4 
Today was my first research. I conducted the observation in MAN 
Karanganyar especially for the tenth grade students of IPS 4. Miss Dewi taught 
the students at 07.45 am. I went to school at 06.15 am, and I arrived in MAN 
Karanganyar at 07.20 am. Because of today was not ceremony, thus I could finish 
my observation earlier.  Miss Dewi and I entered the class. Then, the students sit 
down on their chair and reciting holy the Qur‟an before the lesson started. In the 
class I sat down behind the students. After the students finished in reciting holy 
Qur‟an I spent my time with them to chit chat about  the teaching learning of 
reading using genre-based approach. 
Miss Dewi opened the class by saying “Assalamu‟alaikum Wr. Wb” and the 
students answered “Wa‟alaikumsalam Wr. Wb”. Then she said “good morning 
students, how are you today?” the students answered “I‟m fine thank you, and 
you?” she answered “I‟m fine too, thanks”. After the teacher opened the class, 
then she checked the students attendance. After that the teacher asked the students 
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“are you ready to start our lesson today?” the students answered “yes, miss”. 
Because of it was the first meeting to learn about Narrative text, thus the students 
began the lesson by giving the students material related with the topic by using 
power point. The teacher showed them “Malin Kundang” story, the teacher asked 
the students to guess what the topic that would be learned. The teacher asked the 
students to guess what the topic that would be learned. Then, the students 
expressed their opinion. They said that “we will learn about Narrative Text, is it 
correct Miss?” the teacher answered “yes, you are right. Today we are going to 
learn about Narrative Text”. 
The teacher began explained the material clearly. She explained from the 
definition of Narrative text, the purpose of narrative text, generic structure, 
language features and the example of Narrative text entitled “Malin Kundang” 
using power point. In this moment, the students were paid attention to the 
teacher‟s explanation. The students asked the teacher about their problems in 
understanding Narrative text, the teacher answered the student‟s questions clearly. 
Then, the teacher pointed one of the students to read the text loudly, while the 
other students had to pay attention to their friends. Based on the text read by the 
students, the teacher asked the other students to show the generic structure of the 
text. The students who could answer it correctly would get addition of score from 
the teacher.  
The teacher asked them to do the work based on the task in the book. The 
teacher asked the students to switch their work with their friends and the teacher 
asked the students discussed to answer the exercise. Then, the teacher asked the 
students to correct the wrong answer from their friends. After they finished the 
93 
 
 
correction, the teacher asked the students to return the answer again. Then, the 
teacher asked the students to present their result in front of the class. The other 
students paid attention to their friend‟s performance and the teacher evaluated or 
made correction in the student‟s wrongness in presenting the result.  
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FIELD NOTE 
 
Code  : 06 
Date  : Friday, April 21
st
 2017 
Topic  : The Second Research 
Informant : Miss Dewi Mardhiyah Kurniasari, S.Pd 
Place  : Class X.IPS 4 
Today I continued my second research. Miss Dewi taught the students at 
08.30 am. I went to school at 07.15 am, and I arrived in MAN Karanganyar at 
08.10 am. Miss Dewi and I entered the class. Then, the students sit down on their 
chairs and to be silent. Miss Dewi opened the class by saying “Assalamu‟alaikum 
Wr. Wb” and the students answered “Wa‟alaikumsalam Wr. Wb”. Then she said 
“good morning students, how are you today?” the students answered “I‟m fine 
thank you, and you?” she answered “I‟m fine too, thanks”. 
After opened the class, the teacher checked the students‟ attendance. In this 
moment, the teacher asked them to remember about the material last meeting. 
After that the teacher gives some word in the whiteboard for the students read, 
and the teacher ask the pronunciation of the word and how applied the intonation 
within the text. Then, the teacher asked them to observe the text and find out the 
main idea of the text. Then, the teacher asked the students to make a narrative text 
by their own word as their assignment. After that the teacher ask the students to 
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make a group for practice read the narrative text “Malin Kundang” based on 
character in the story. 
The electric bell rang. The teacher was reminding the students about their 
task. After that the teacher said “Wassalamu‟alaikum Wr. Wb” to finish the 
meeting. Then, the students answered “Wa‟alaikumsalam Wr. Wb”. Then, the 
teacher and I walked out of the class to came back in the office. 
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FIELD NOTE 
 
Code  : 07 
Date  : Tuesday, April 25
th
 2017 
Topic  : The Third Research 
Informant : Miss Dewi Mardhiyah Kurniasari, S.Pd 
Place  : Class X.IPS 4 
 
Today I continued my third research. Miss Dewi taught the students at 08.30 
am. I went to school at 07.15 am, and I arrived in MAN Karanganyar at 08.10 am. 
Miss Dewi and I entered the class. Then, the students sit down on their chairs and 
to be silent. Miss Dewi opened the class by saying “Assalamu‟alaikum Wr. Wb” 
and the students answered “Wa‟alaikumsalam Wr. Wb”. Then she said “good 
morning students, how are you today?” the students answered “I‟m fine thank 
you, and you?” she answered “I‟m fine too, thanks”. 
After opened the class, the teacher checked the students‟ attendance. Today 
the teacher asks the teacher about their assignment, the activity today was 
presented the students assignment. They had to perform, conveyed their task. 
They had to read their script text clearly based on character in the “Malin 
Kundang” story. Then one of a group came forward and began read their script. 
After that, another groups were also came forward one by one presented their text 
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up to finish. In this moment, the teacher was also correcting the student‟s 
wrongness within pronouncing the word.  
Finally, the time was over. The electric bell rang. The teacher gave 
conclusion about the meeting. After that the teacher said “Wassalamu‟alaikum 
Wr. Wb” to finish the meeting. Then, the students answered “Wa‟alaikumsalam 
Wr. Wb”. Then, the teacher and I walked out of the class to came back in the 
office. 
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The Result of Interview with English teacher of X.IPS 4 
 
1. Peneliti : Assalamu‟alaikum miss, mohon maaf mengganggu. Boleh minta 
waktunya sebentar? Saya ingin menanyakan proses pembelajaran di kelas 
Miss Dewi. 
Guru : Wa‟alaikum salam. Iya mbak, silahkan mau nanya apa? 
2. Peneliti : Bagaimana respon anak-anak saat belajar bahasa inggris terutama 
dipelajaran reading menggunakan Genre-based Approach miss? 
Guru : Banyak yang suka mbak, meskipun mereka banyak yang tidak 
tahu artinya ketika membaca sebuah teks, tapi mereka senang belajarnya. 
Dalam artian kemampuan mereka memang rendah, tapi kalau minat mereka 
dalam belajar nggak rendah mbak. 
3. Peneliti : Apa alasan  menggunakan metode Genre-based Approach dalam 
mengajarkan pelajaran bahasa inggris terutama dalam reading miss? 
Guru : Saya menggunakan metode ini karena ya metode Genre-based 
Approach ini sesuai berdasarkan materi yang saya ajarkan yaitu materi genre, 
selain itu di kurikulum 2013 diterapkan metode pengajaran juga 
menggunakan Genre-based Approach. 
4. Peneliti : Bagaimana cara  mengimplementasikan Genre-based Approach 
dalam pelajaran reading miss? 
Guru : Gini mbak cara mengimplementasikannya ya menurut saya genre 
itu semacam mendiscontruction/memecahbelahkan isi. Contohnya, ketika 
mempelajari narrative text, saya akan menjelaskan materi dari ciri-ciri 
narrative text itu apa, generic structure-nya, social function-nya, dan language 
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feature-nya. Setelah saya jelaskan semua murid akan tahu dan faham apa itu 
narrative text, kemudian saya berikan latihan-latihan seputar materi dari 
narrative text tersebut. 
5. Peneliti : Oh iya miss, bagaimana Miss Dewi ini mengajak/membujuk 
siswa supaya pembelajaran jadi efektif? 
Guru : ya tergantung kondisi siswanya mbak, kan semua karakter siswa 
berbeda-beda ada yang dijelaskan sekali faham namun ada juga yang belum 
faham. Bila ada yang belum faham saya ya jelaskan lagi sampai faham secara 
pelan-pelan, setelah itu buatkan kelompok agar mereka bisa bertukar 
pikiran/pendapat. Jika sudah selesai tugas kelompok lalu saya berikan tugas 
individu untuk mengecek seberapa faham murid dalam mempelajari materi. 
6. Peneliti : Apa kesulitan Miss Dewi dalam mengajar reading menggunakan 
metode Genre-based Approach? 
Guru : kesulitannya sih banyak mbak. Misalnya saya itu kekurangan 
waktu dalam mengajar mbak, ya wajarkan kalau belajar bahasa inggris 
membutuhkan waktu yang banyak sedangkan waktu yang diberikan sekolah 
hanya singkat, ada sebagian murid yang tidak tahu atau tidak paham dengan 
isi materi yang mereka baca karena kurangnya kosa kata yang mereka miliki 
sehingga mereka tidak mengetahui arti dari materinya, pronunciationnya 
mereka juga sebagian masih ada yang kurang mbak. Itu semua kesulitan dari 
saya mengajarkan reading menggunakan metode Genre-based Approach 
mbak. 
7. Peneliti : Berkaitan dengan kesulitan tadi yang Miss Dewi sebutkan, apa 
solusi yang Miss Dewi berikan? 
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Guru : Biasanya diawal pembelajaran saya selalu memberikan vocab-
vocab yang sesuai dengan materi, saya latih untuk membaca dengan benar 
sesuai intonasi pronunciationnya, saya jelaskan materinya berkali-kali supaya 
mereka mengingat dan memahami betul materinya. Jadi mereka bisa tahu 
beberapa arti dari teks yang mereka baca. Selain itu, mereka juga bisa 
menggunakan vocab-vocab tersebut untuk membuat kalimat sebuah teks 
narrative menggunakan kata-kata sendiri. 
8. Peneliti : Terimakasih ya Miss Dewi untuk waktunya dan mohon maaf ya 
Miss kalau saya nanti banyak pertanyaan lagi dan kalau sewaktu-waktu butuh 
informasi lebih. 
Guru : Iya mbak nggak apa-apa misalkan mau Tanya-tanya lagi tinggal 
SMS atau WA kalau nggak dating lagi juga nggak apa-apa. Semangat skripsi 
mbak, semoga sukses. 
9. Peneliti : Sekali lagi terimakasih Miss, Assalamu‟alaikum Miss saya pamit. 
Guru : Iya mbak wa‟alaikumsalam. 
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The result of interview with the students of X.IPS 4 
 
1. Peneliti : Assalamu‟alaikum adik-adik. Perkenalkan nama saya Hervinda 
Fatihatul adik-adik ini namanya siapa ya? Boleh nanya-nanya sebentar? 
Mutiara : Wa‟alaikumsalam mbak, nama saya Mutiara Indah. Oh ya 
silahkan mbak mau nanya apa? 
Ayu : Saya Ayu Mawarsih mbak, gak apa-apa mbak tanya aja. 
Azriel : Saya Azriel Sigit Afrian, iya mbak. 
Choirul : Saya Choirul Darmansyah, iya mbak silahkan. 
2. Peneliti : Kalian suka belajar bahasa inggris nggak dik terutama ketika 
pembelajan reading? 
Mutiara : Ya suka mbak, walaupun kadang susah. 
Ayu : Suka banget mbak, ya pokoknya nyenengin deh mbak. 
Azriel : Suka nggak suka mbak, ya kadang-kadang suka, nggak sukanya 
kalau pas sulit mbak. 
Choirul : Iya mbak, kalau sulit bikin nggak suka. 
3. Peneliti : Saya boleh nanya nggak kenapa tidak suka dan kenapa suka? 
Mutiara : Ya suka aja mbak, soalnya kalau susah Miss Dewi pasti 
menjelaskan sampai kita memahami betul mbak. 
Ayu : Iya mbak, Miss Dewi mah kalau kita belum faham pasti dia 
jelasin sampai faham mbak jadinya saya suka. 
Azriel : Nggak sukanya kalau disuruh cari artinya di kamus mbak males 
kadang hehe. 
Choirul : Iya mbak harus nyari di kamus sama males mbak hehe. 
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4. Peneliti : Kalau proses pembelajarannya dikelas bagaimana dik? 
Mutiara : Nyenengin mbak pokoknya, Miss Dewi kalau jelasin materi jelas 
dan mudah di pahami mbak.  
Ayu : Iya mbak, apalagi Miss Dewi sering ngasih pertanyaan yang 
membuat kita jadi inget terus dan faham sama materinya mbak. 
Azriel : Miss Dewi juga sering nyuruh praktek membaca terus di benerin 
kalau salah bacanya mbak. 
Choirul : Sama Sering kasih contoh-contoh mbak. 
5. Peneliti : Sering bosan tidak dik waktu belajar reading?  
Mutiara : Kadang bosan mbak kalau pas disuruh baca teks setelah itu 
mengerjakan pertanyaan soal mbak, tapi Miss Dewi biasanya ditengah-tengah 
kita ngerjain soal dia mutar music mbak suasananya jadi enak. 
Ayu : Kalau nggak gitu Miss Dewi kadang juga buat permainan cepat-
cepat jawab pertanyaan mbak kan jadi asyik nyenengin mbak. Saya jadi 
nggak pernah ngerasain bosan. 
Azriel : Hehe saya mah kadang bosan kadang nggak. 
Choirul : Saya juga sama kayak Azriel, tapi juga seneng sama Miss Dewi 
kalau pas saya mulai bosan ngerjain tapi sambil denger music ya jadi 
bosannya hilang hehe. 
6. Peneliti : Oh begitu, makasih ya dik buat infonya. Sukses ya buat belajar 
kalian Assalamu‟alaikum. 
Mutiara dan Ayu : Nggeh mbak sama-sama. 
Azriel : Amiin mbak, sama-sama mbak. 
Choirul : Oke siap deh mbak Amiin. Wa‟alaikumsalam mbak 
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The result of interview after observation 
 
1. Peneliti : Bagaimana Miss setelah mengajar tadi? Kesulitannya apa saja 
Miss? 
Guru : Seperti yang mbak lihat tadi mbak, sebagian murid ada yang 
cepat faham tapi juga ada yang belum faham. Apalagi disaat ada yang 
kesulitan ketika mereka menemukan kata-kata baru didalam teks dan tidak 
tahu apa artinya, terkadang saya beritahu artinya tapi juga saya suruh cari di 
kamus agar mereka mudah mengingat artinya mbak. Saya juga banyak kasih 
contoh-contoh agar mereka cepat faham dan mengerti materinya mbak. 
2. Peneliti : Ditengah-tengah pelajaran tadi kok kalau saya lihat ada yang 
masih suka ramai ya Miss? 
Guru : Iya begitulah mbak namanya juga anak-anak, saya juga faham 
mbak kalau belajar reading itukan pasti mereka akan dihadapkan dengan yang 
namanya bosan, jadi mereka ramai sendiri terkadang juga saya sulit 
mengontrol mereka mbak. Kalau sudah seperti itu saya tegur atau saya berdiri 
ditengah saya perhatikan mereka dari baris kanan lalu baris kiri kadang 
depan, tengah dan baris belakang, dengan cara itu bisa memonitor semuanya 
mbak. Kalau ada yang mau nanya tunjuk jari terus langsung saya jelaskan 
mbak. 
3. Peneliti : Miss Dewi ini lebih sering mutar music apa menggunakan 
permainan Miss saat anak-anak ramai gitu? 
Guru : Oh itu, iya mbak memang saya kadang suka mutar music mbak 
supaya anak-anak nyaman mbak dan mengurangi rasa bosannya mbak, tapi 
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juga sering menggunakan permainan mbak. Ya tergantung situasi mbak 
enaknya mutar music atau permainan menurut situasi aja lah mendukung 
yang mana.  
4. Peneliti : Oh begitu, terimakasih ya Miss untuk waktu dan informasinya, 
mohon maaf ya Miss sudah banyak mengganggu. 
Guru : Iya mbak sama-sama, saya juga maaf mbak kalau misalkan 
kurang jelasinnya. 
5. Peneliti : Saya mohon pamit Miss, sekali lagi terimakasih ya Miss. 
Assalamu‟alaikum. 
Guru : Iya mbak wa‟alaikumsalam. 
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SILABUS SMA/MA 
 
Mata Pelajaran :  BAHASA INGGRIS - WAJIB 
Kelas   :  X 
Kompetensi Inti :  
 
KI 1:  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2:  Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan 
pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif dengan lingkungan 
sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 3:  Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
KI 4: Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
    
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
3.1. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
pada teks naratif 
sederhana berbentuk 
legenda rakyat, sesuai 
dengan konteks 
penggunaannya. 
Teks naratif, 
berbentuk legenda 
sederhana 
Fungsi sosial  
Memperoleh hiburan, 
menghibur dan 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa teks 
naratif berbentuk legenda, 
pendek dan sederhana dari 
berbagai sumber, dengan 
menggunakan ejaan dan tanda 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
fungsi sosial teks teks 
naratif  berbentuk 
legenda rakyat, pendek 
dan sederhana. 
12 JP  Buku Teks wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
 
4.1.  Menangkap makna 
teks naratif lisan dan 
tulis berbentuk 
legenda, sederhana  
mengajarkan nilai-nilai 
luhur, meneladani 
nilai-nilai moral, cinta 
tanah air, menghargai 
budaya lain, dsb. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Pendahuluan 
(orientasi) dengan 
memperkenalkan 
tokoh, tempat, 
waktu, terjadinya 
cerita. 
b. Penilaian (evaluasi) 
tentang situasi dan 
kondisi terjadinya 
cerita. 
c. Krisis yang terjadi 
terhadap tokoh 
utama (komplikasi) 
d. Akhir cerita di 
mana krisis 
berakhir (resolusi) 
dengan bahagia 
atau sedih 
e. Ulasan atau 
komentar umum 
(reorientasi), 
opsional. 
Unsur kebahasaan 
(1) Tata bahasa: 
baca dengan benar. 
 Siswa membaca dan 
mendengarkan legenda 
tersebut untuk memahami isi 
pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi 
sosialnya, struktur teks 
(termasuk a.l. gagasan utama 
dan informasi rinci) dari setiap 
legenda tersebut. 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa menanyakan dan 
mempertanyakan tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari setiap legenda 
tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa 
mencari dan mengumpulan 
beberapa legenda pendek dan 
sederhana dari berbagai 
sumber, termasuk dari 
internet, film, koran, majalah, 
buku teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk 
buku teks, untuk mengetahui 
fungsi sosial, struktur teks, 
dan unsur kebahasaan dari 
legenda. 
 Siswa membaca semua legenda 
 Tingkat kelengkapan 
dan keruntutan 
pemahaman isi pesan 
legenda rakyat. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, kerapihan tulisan 
tangan. 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
memahami isi pesan 
legenda rakyat. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Menganalisis isi pesan 
legenda rakyat. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan 
balikan secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
berusaha memahami 
dan menganalisis isi 
pesan legenda rakyat 
transaksional  
dengan benar 
dan akurat 
 Contoh teks dari 
sumber otentik 
 Sumber dari 
internet, seperti: 
- www.dailyengli
sh.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learnen
glish.britishco
uncil.org/en/ 
- https://www.g
oogle.com/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
Simple Past tense, 
Past Continuous 
Tense 
(2) Kosa kata: terkait  
karakter, watak, 
dan setting dalam 
legenda 
(3) Adverbia 
penghubung 
waktu: first, then, 
after that, before, at 
last, finally, dsb. 
(4) Adverbia dan frasa 
preposisional 
penunjuk waktu: a 
long time ago, in 
1776, during the 
war, immediately 
after the dry 
season, dsb. 
(5) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(6) Ucapan, tekanan 
kata, intonasi 
(7) Ejaan dan tanda 
baca 
(8) Tulisan tangan 
yang telah terkumpul tsb., 
secara lebih cermat dengan 
cara mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- tokoh, tempat, waktu, 
terjadinya cerita 
- krisis yang terjadi terhadap 
tokoh 
- akhir cerita di mana krisis 
berakhir 
- komentar atau penilaian 
umum tentang legenda 
(opsional, jika ada) 
- kosa kata, tata bahasa, 
ucapan, tekanan kata, 
ejaan, tanda baca yang 
digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari beberapa 
legenda yang telah dikumpulkan 
dari berbagai sumber tersebut 
di atas. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis mereka 
tentang fungsi sosial, struktur 
teks, dan unsur kebahasaan 
yang digunakan dalam legenda 
yang mereka baca.  
pendek dan sederhana. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar menganalisis 
legenda rakyat, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca teks yang 
menuntut pemahaman 
tentang legenda rakyat. 
Portofolio 
 Kumpulan hasil analisis 
tentang beberapa 
legenda rakyat yang 
telah dibuat. 
 Lembar soal dan hasil 
tes 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
Topik 
Cerita legenda yang 
memberikan 
keteladanan tentang 
perilaku santun, 
peduli, jujur, disiplin, 
percaya diri, 
kerjasama, cinta 
damai, dan 
bertanggung jawab. 
 
Mengkomunikasikan 
 Siswa menyampaikan beberapa 
legenda pendek dan sederhana 
yang telah dibacanya kepada 
teman-temannya, dengan cara 
antara lain membacakan, 
menyalin dan menerbitkan di 
majalah dinding, bertanya 
jawab, membahas pandangan 
masing-masing tentang isi 
legenda, dsb. 
 Siswa berupaya membaca 
secara lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan ejaan 
dan tanda baca yang benar, 
serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan 
permasalahan yang dialami 
dalam memahami legenda  dan 
menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
 
3.2. Menyebutkan fungsi 
sosial dan unsur 
kebahasaan dalam 
lagu. 
4.2. Menangkap makna 
lagu sederhana. 
Lagu sederhana 
Fungsi sosial  
Memahami pesan 
moral lagu dan 
menghargai lagu 
sebagai karya seni  
Unsur kebahasaan 
(1) Kata, ungkapan, 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan beberapa lagu berbahasa 
Inggris sangat sederhana yang 
memberikan keteladanan atau 
menginspirasi di dalam buku 
koleksi lagunya. 
 Siswa berusaha memahami isi 
pesan lagu dengan menguasai 
unsur kebahasaan di dalamnya. 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial lagu. 
 Tingkat kelengkapan 
dan keruntutan dalam 
memahami isi pesan 
lagu. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
4 JP  Buku Teks wajib 
 Contoh lagu 
dalam CD/VCD/ 
DVD/kaset 
 Kumpulan lirik 
lagu 
 Sumber dari 
internet, seperti: 
- www.dailyengli
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
dan tata bahasa 
dalam karya seni 
berbentuk lagu. 
(2) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(3) Ucapan, tekanan 
kata, intonasi 
(4) Ejaan dan tanda 
baca. 
(5) Tulisan tangan 
Topik 
Hal-hal yang 
memberikan 
keteladanan dan 
inspirasi untuk 
berperilaku peduli dan 
cinta damai. 
 
 Hanya jika memungkinkan 
semuanya, siswa menyanyikan 
lagu-lagu tersebut. 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa menanyakan dan 
mempertanyakan isi pesan dan 
unsur kebahasaan yang digunakan. 
Mengumpulkan Informasi 
 Siswa membaca (dan jika 
memungkinkan, mendengarkan) 
salah satu lagu yang telah 
disalin. 
 Siswa menirukan membaca 
nyaring (dan jika 
memungkinkan, menyanyikan)  
lagu tsb. 
 Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi 
ciri-ciri (isi pesan dan unsur 
kebahasaan) lagu tsb. 
 Siswa menuliskan pendapat dan 
perasaannya tentang isi lagu 
tsb. dalam buku koleksi 
lagunya. 
Mengasosiasi 
 Siswa membandingkan isi pesan 
dan unsur kebahasaan yang 
terdapat dalam beberapa lagu 
dalam buku koleksi lagunya 
tersebut di atas atau dengan 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai pemaparan 
tentang isi pesan serta 
pendapat dan perasaan 
siswa tentang isi pesan 
lagu. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas untuk menyebutkan 
isi pesan lagu secara 
singkat dan menyatakan 
kesan atau pendapatnya. 
Observasi:   
(penilaian yang bertujuan 
untuk memberikan 
balikan secara lebih cepat) 
 Observasi terhadap 
interaksi siswa 
berusaha memahami 
fungsi sosial dan unsur 
kebahasaan dalam lagu. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
sh.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learnen
glish.britishco
uncil.org/en/ 
- http://www.m
yenglishpages.
com/site_php_
files/lyrics_and
_songs.php 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
lagu-lagu lain. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang pendapat dan 
perasaanya tentang lagu-lagu 
tersebut. 
Mengkomunikasikan 
 Siswa membacakan dan 
melaporkan analisisnya tentang 
satu lagu lain pilihan sendiri 
dalam kerja kelompok, dengan 
cara menyebutkan isi pesan 
serta pendapat dan 
perasaannya tentang lagu 
tersebut. 
 Siswa berupaya membaca 
secara lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan ejaan 
dan tanda baca yang benar, 
serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan 
permasalahan yang dialami 
dalam memahami isi lagu dan 
menuliskannya dalam jurnal 
belajar sederhana dalam bahasa 
Indonesia. 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi tentang 
lagu. 
Penilaian diri: 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana 
berbahasa Indonesia 
tentang pengalaman 
belajar memahami fungsi 
sosial dan unsur 
kebahasaan dalam lagu, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca pemahaman 
tentang isi pesan lagu. 
Portofolio 
 Kumpulan lagu yang 
ditulis tangan 
 Kumpulan hasil analisis 
tentang beberapa lagu 
yang telah dibuat. 
 Lembar soal dan hasil 
tes 
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RENCANA PELAKSANAAN PEMBELAJARAN 
( R P P ) 
 
Satuan Pendidikan : MAN Karanganyar 
Mata Pelajaran  : Bahasa Inggris 
Kelas / Semester : X (sepuluh) / 2 (genap) 
Materi Pokok : Malin Kundang 
Alokasi Waktu : 2 x 45 menit 
 
A. Kompetensi Inti  
KI 1  : Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan 
pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas 
berbagai permasalahan dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, 
konseptual, prosedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada 
bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk 
memecahkan masalah. 
KI 4  :  Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah 
secara mandiri, dan mampu  menggunakan metoda sesuai kaidah 
keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar komunikasi internasional yang diwujudkan dalam semangat belajar 
2.1. Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi transaksional dengan guru dan teman. 
2.2. Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi transaksional dengan guru dan teman. 
2.3     Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta damai, 
dalam    melaksanakan komunikasi fungsional.   
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3.10 Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada teks 
naratif sederhana berbentuk legenda rakyat, sesuai dengan konteks 
penggunaannya. 
 
4.15. Menangkap makna teks naratif lisan dan tulis berbentuk legenda, sederhana 
 
 
 
 
 Indikator Pencapaian Kompetensi 
 
1. Menunjukkan rasa syukur atas anugerah Tuhan akan keberadaan bahasa 
Inggris dan mampu menggunakannya dalam teks naratif sesuai dengan 
kaidah dan konteksnya.  
2. Menunjukkan sikap tanggung jawab, peduli, responsif, dan santun 
dalam menggunakan bahasa Inggris untuk berkomunikasi lisan dan tulis 
teks naratif “legenda”. 
 
C. TUJUAN PEMBELAJARAN  
Melalui proses pengamatan ,bertanya,mengumpulkan informasi 
,bernalar,diskusi serta mengasosiasi peserta didik mampu : 
1. Memahami fungsi sosial,struktur teks dan unsur kebahasaan dalam 
teks narratif sesuai dengan konteks penggunaannya. 
2. Mampu secara lisan dan tulis sederhana dengan memperhatikan tujuan 
,struktur teks dan unsur kebahasaan,secara benar dan sesuai dengan 
konteks. 
 
D. MATERI PEMBELAJARAN 
Teks lisan dan tertulis berbentuk cerita rakyat sederhana. 
 
1. Fungsi sosial : meneladani nilai-nilai moral,cinta tanah air,menghargai 
budaya lain 
2. Struktur Teks : 
a. Pengenalan tokoh dan setting 
-  A long time ago ,in a small village near the beach in west 
Sumatra lived a woman and her son,Malin Kundang 
b. Komplikasi terhadap tokoh utama 
c. Solusi dan akhir cerita 
3. Unsur Kebahasaan : 
a. Kata-kata terkait karakter,watak,dan setting dalam cerita rakyat 
b. Model auxiliary verbs. 
c. Ucapan ,tekanan kata,intonasi ketika mempresentasikansecara lisan 
d. Rujukan kata 
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E. METODE PEMBELAJARAN 
 
Menggunakan Pendekatan Scientifik 
Strategi : Menyimak,diskusi kelompok,studi pustaka,penugasan individu 
dan kelompok atau proyek 
 
F.MEDIA,ALAT,DAN SUMBER PEMBELAJARAN 
1. Media 
a. Power Point Presentation 
b. Film 
 
2. Alat dan bahan 
a. Loudspeaker laptop 
b. Komputer 
c. LCD 
3. Sumber Belajar 
a. Buku Kumpulan Cerita Rakyat 
b. Audio CD / VCD / DVD 
c. Suara Guru 
 
G. LANGKAH – LANGKAH KEGIATAN PEMBELAJARAN 
Pertemuan ke 1: 
1. Kegiatan Pendahuluan 
 Guru mengecek kesiapan siswa belajar,baik secara fisik maupun 
Psikologi 
 Guru menanyakan pengalaman siswa dalam berbahasa inggris( 
social Chat ) 
 Guru menjelaskan tujuan pembelajaran atau kompetensi yang akan 
dicapai 
 Guru menyampaikan garis besar cakupan materi dan penjelasan 
tentang kegiatan yang akan  dilakukan siswa untuk menyelesaikan 
latihan – latihan dan tugas dalam pembelajaran. 
2.Kegiatan inti 
 Mengamati  
  Siswa menyimak contoh teks cerita rakyat yang diperdengarkan 
guru 
  Siswa mendiskusikan karakter dan setting cerita yang di sajikan 
guru 
  Siswa mengamati nilai moral dari cerita – cerita rakyat 
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  Siswa belajar menemukan gagasan utama,informasi rinci , dan 
informasi  tertentu dari cerita tersebut 
  Siswa menbuat daftar cerita rakyat yang pernah didengar atau 
dibaca 
 Menanya 
  Siswa mempertanyakan isi cerita dari berbagai cerita rakyat 
3. Kegiatan Penutup 
  Siswa dengan bimbingan guru menyimpulkan pembelajaran hari 
itu 
  Guru memberikan umpan balik pembelajaran 
  Guru menyampaikan rencan pembelajaran untuk pertemuan 
berikutnya 
Pertemuan ke 2: 
1. Kegiatan Pendahuluan  
 Guru mengecek kesiapan siswa belajar,baik secara fisik maupun 
Psikologi 
 Guru menanyakan pengalaman siswa dalam berbahasa inggris( social 
Chat ) 
 Guru mengulas singkat materi/kegiatan di pertemuan sebelumnya 
 Guru menjelaskan tujuan pembelajaran atau kompetensi yang akan 
dicapai 
 Guru menyampaikan garis besar cakupan materi dan penjelasan tentang 
kegiatan yang akan  dilakukan siswa untuk menyelesaikan latihan – 
latihan dan tugas dalam pembelajaran. 
 
 
2.  Kegiatan Inti 
Mengumpulkan Informasi / mengeksplorasi 
 Guru membagi kelompok didalam kelas  
 Siswa berdiskusi bersama guna menentukan kalimat yang akan mereka 
ucapkan pada saat menyajikan cerita singkat tentang Malinkundang 
Mengasosiasi 
 Siswa mengidentifikasi dan menganalisis bagian – bagian cerita rakyat 
yang dipelajari di kelas 
 Siswa menganalisis penggunaan kata kerja tertentu 
 Siswa menganalisis nilai moral yang ada dalam cerita Malin Kundang 
 Siswa memperoleh Feedback dari guru dan teman tentang analisis yang 
disampaikan dalam kerja kelompok 
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Mengkomunikasikan 
 Siswa menyampaikan informasi fungsi sosial,struktur teks,dan unsur 
kebahasaan yang ditemukan setelah membaca teks cerita rakyat 
 Siswa menceritakan kembali teks Malin Kundang dengan memperhatikan 
fungsi sosial,struktur teks,dan unsur kebahasaan. 
 Siswa membuat Jurnal Belajar 
 
3. Kegiatan penutup 
 Siswa dengan bimbingan guru menyimpulkan pembelajaran hari itu 
 Guru memberikan umpan balik pembelajaran 
 Guru menyampaikan rencan pembelajaran untuk pertemuan berikutnya 
 
H. PENILAIAN 
1. Jenis / Teknik Penilaian  
 Sikap( melalui rubrik pengamatan sikap selama pembelajaran ) 
 Pengetahuan  : Tes Tertulis 
 Ketrampilan : Dengan Speaking, Ketrampilan menyampaikan isi 
cerita dengan versi sendiri 
2. Bentuk Instrumen 
Instrumen Penilaian Sikap 
No Nama Sikap Keterangan 
Santun Peduli 
1.     
2.     
3.     
4.     
40.     
 
Keterangan: 
Skalapenilaiansikapdibuatdenganrentangantara 1 s.d 5 
1 = sangatkurang; 
2 = kurangkonsisten; 
3 = mulaikonsisten;  
4 = konsisten; 
5 = selalukonsisten 
 
Instrumenpenilaianketrampilanberbicara 
 
No Nama 
Kriteria 
Total 
Score Kelancaran Pengucapan Intonasi 
Pilihan 
kata 
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1.       
2.       
3.       
4.       
       
40.       
 
RubrikKetrampilanspeaking  
Kriteria Skor Indikator 
Kelancaran (Fluency) 3 Lancar 
2 KurangLancar 
1 TidakLancar 
Pengucapan 
(Pronunciation) 
3 Baik 
2 KurangBaik 
1 TidakBaik 
Intonasi (Intonation) 3 Sesuai 
2 KurangSesuai 
1 TidakSesuai 
Pilihan Kata (Diction) 3 Tepat 
2 Kurangtepat 
1 TidakTepat 
 
Mengetahui, 
Kepala MAN Karanganyar 
 
 
Drs. H. Sediyoko, M.Pd 
NIP.195806061982031004 
 
Karanganyar, 1 Agustus 2015 
Guru Mata Pelajaran 
 
 
Dewi Mardhiyah Kurniasari, S.Pd 
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RENCANA PELAKSANAAN PEMBELAJARAN 
( R P P ) 
 
Satuan Pendidikan : MAN Karanganyar 
Mata Pelajaran  : Bahasa Inggris 
Kelas / Semester : X (sepuluh) / 2 (genap) 
Materi Pokok : Strong Wind 
Alokasi Waktu : 2 x 45 menit 
 
 
A. Kompetensi Inti (KI) 
 
1. Menghayati dan mengamalkan  ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan 
pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia. 
3. Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang 
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
4. Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
 
1.1. Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi internasional yang diwujudkan dalam 
semangat belajar 
2.3.  Menunjukkkan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan Komunikasi fungsional 
3.10. Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada 
teks naratif sederhana berbentuk cerita rakyat rakyat, sesuai dengan 
konteks penggunaannya. 
Indikator: 
1. Siswa dapat mengidentifikasi karakter yang ada dalam suatu cerita 
rakyat (teks narratif) 
2. Siswa dapat mengidentifikasi setting (latar) cerita. 
3. Siswa dapat mengidentifikasi konflik/ masalah yang ada dalam 
cerita 
4. Siswa dapat menjelaskan solusi yang ada dalam cerita 
5. Siswa dapat mengidentifikasi nilai moral yang ada dalam cerita 
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6. Siswa dapat mengidentifikasi penggunaan kata kata khusus dalam 
cerita 
7. Siswa dapat menganalisis penggunaan bentuk kata kerja tertentu 
dalam cerita 
4.15. Menangkap makna teks naratif lisan dan tulis berbentuk cerita rakyat, 
sederhana. 
  Indikator:  
1. Siswa dapat menjawab pertanyaan terkait dengan teks cerita rakyat 
yang dibaca. 
2. Siswa dapat menceritakan kembali suatu cerita rakyat  yang dibaca 
baik secara lisan maupun tulisan 
 
C. Tujuan Pembelajaran 
 
1. Siswa dapat mengungkapkan makna teks narratif lisan dan tulis 
berbentuk cerita rakyat  sederhana dengan menunjukkan perilaku 
peduli, percaya diri, tanggung jawab kerjasama dalam melaksanakan 
komunikasi fungsional.  
2. Siswa dapat mengidentifikasi fungsi social struktur teks dan unsure 
kebahasaan teks narrative sederhana berbentuk legenda rakyat. 
3. Siswa dapat merespon makna teks naratif sederhana. 
 
D. Materi Pembelajaran 
 
Teks lisan dan tertulis berbentuk cerita rakyat sederhana. 
Fungsi sosial : Meneladani nilai-nilai moral, cinta tanah air, menghargai 
budaya lain. 
 
Struktur Teks :  
(1) Pengenalan tokoh dan setting 
(2) Komplikasi terhadap tokoh utama 
(3) Solusi dan akhir cerita 
 
Unsur Kebahasaan :  
(1) Kata-kata terkait  karakter, watak, dan setting dalam cerita rakyat 
(2) Modal auxiliary verbs.  
(3) Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan 
(4) Rujukan kata  
 
E. Metode Pembelajaran 
 
Pendekatan scientifik 
Strategi :Menyimak, diskusi kelompok, studi pustaka, penugasan individu 
dan kelompok (proyek) 
 
F. Media, Alat, dan Sumber Pembelajaran 
 
1. Media 
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- Power point presentation 
- Rekaman untuk listening 
- Film 
- Gambar  
2. Alat/Bahan 
- Loud speaker laptop 
- Computer 
- LCD 
3. Sumber Belajar 
- Buku cerita kumpulan cerita rakyat 
- Audio CD/VCD/DVD 
- Suara guru 
- www. dailyenglish.com 
- http://americanenglish.state.gov/files/ae/resource_files 
-  
- http://learnenglish.britishcouncil.org/en 
 
G. Langkah-langkah Kegiatan Pembelajaran 
 
Pertemuan 1 
1) Kegiatan Pendahuluan 
 Guru mengecek kesiapan siswa belajar baik secara fisik maupun 
psikologis. 
 Guru menanyakan pengalaman siswa dalam berbahasa Inggris 
(social chat);  
 Guru menjelaskan tujuan pembelajaran atau kompetensi yang akan 
dicapai; 
 Guru menyampaikan garis besar cakupan materi dan penjelasan 
tentang kegiatan yang akan dilakukan siswa  untuk menyelesaikan 
latihan-latihan dan tugas dalam pembelajaran. 
 
2) Kegiatan Inti  
Mengamati 
 Siswa menyimak  contoh teks cerita rakyat  yang  diperdengarkan 
guru  
 Siswa mendiskusikan  karakter dan setting cerita yang disajikan guru 
 Siswa mengamati nilai moral dari cerita cerita rakyat 
 Siswa belajar menemukan gagasan utama, informasi rinci dan 
informasi tertentu dari cerita  
 Siswa membuat daftar cerita rakyat yang pernah didengar atau dibaca. 
 Siswa mengamati beberapa kata sukar atau kata rujukan 
 
Menanya 
 Siswa mempertanyakan  isi cerita dari berbagai  cerita rakyat  ( cerita) 
 Siswa mempertanyakan kata-kata sukar yang ada dalam teks. 
 
Mengumpulkan Informasi/Mengeksplorasi (Sesi 1) 
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 Siswa menjodohkan kata yang sesuai dengan artinya yang ada 
katannya dengan teks narrative Strong Wind.  
 Siswa  melengkapi teks dengan kata yang tersedia. 
 Siswa melakukan  latihan “reading aloud” 
 Siswa dapat mengenal draf narrative. 
 
3) Kegiatan Penutup 
 Siswa  dengan bimbingan guru menyimpulkan pembelajaran hari itu 
 Guru memberikan umpan balik pembelajaran 
 Guru menyampaikan rencana pembelajaran untuk pertemuan berikutnya 
 
Pertemuan 2 
1) Kegiatan Pendahuluan 
 Guru mengecek kesiapan siswa belajar baik secara fisik maupun 
psikologis. 
 Guru menanyakan pengalaman siswa dalam berbahasa Inggris (social 
chat);  
 Guru mengulas singkat materi/kegiatan di pertemuan sebelumnya; 
 Guru menjelaskan tujuan pembelajaran atau kompetensi yang akan 
dicapai; 
 Guru menyampaikan garis besar cakupan materi dan penjelasan tentang 
kegiatan yang akan dilakukan siswa  untuk menyelesaikan latihan-
latihan dan tugas dalam pembelajaran 
 
 
 
 
2) Kegiatan Inti  
Mengasosiasi 
 Siswa mengidentifikasi dan menganalisis bagian bagian cerita  cerita 
rakyat yang dipelajari dikelas : Orientasi,  Initiating event, 
Complication, Resolution dsb. 
 Siswa menganalisis penggunaan kata kerja tertentu (unsur  
kebahasaan) yang ada pada teks cerita rakyat yang di pelajari 
dikelas  
 Siswa menganalisis nilai moral yang ada dalam cerita cerita rakyat 
yang sudah dipelajari 
 Siswa memperoleh balikan (feedback) dari guru dan teman tentang 
hasil analisis yang disampaikan dalam kerja kelompok. 
 Siswa menyelesaikan draf Narrative Plan menjadi cerita cerita rakyat 
versinya sendiri (kelompok) 
 Siswa  mengembangkan Narrative Plan menjadi cerita cerita rakyat 
versinya sendiri (kelompok) 
 
Mengkomunikasikan 
 Siswa menyampaikan informasi fungsi social, struktur, dan unsur 
kebahasaan yang ditemukan setelah membaca teks cerita rakyat. 
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 Siswa merespon sejumlah pertanyaan yang tersedia yang berkaitan 
dengan teks sebelumnya. 
 Siswa menceritakan kembali teks cerita rakyat sederhana yang dibaca 
dengan memperhatikan fungsi sosial, struktur dan unsur 
kebahasaannya. 
 Siswa melakukan “class exhibition” untuk produk cerita rakyat 
versinya 
 Siswa memberikan “peer assessment” untuk produk cerita rakyat versi 
temannya 
 Siswa membuat jurnal belajar 
 
4) Kegiatan Penutup 
 Siswa  dengan bimbingan guru menyimpulkan pembelajaran hari itu 
 Guru memberikan umpan balik pembelajaran 
 Guru menyampaikan rencana tugas untuk membuat cerita legenda yang 
ada di jawa tengah. 
 
H. Penilaian 
 
1. Jenis/Teknik Penilaian 
 Sikap (melalui rubric pengamatan sikap selama pembelajaran) 
 Pengetahuan: tes tertulis 
 Keterampilan: reading aloud,  keterampilan mengembangkan draf, 
project.  
 
2. Bentuk instrumen 
Instrumen penilaian sikap 
N
o 
Nam
a 
Sikap Keteranga
n Tanggungjawa
b 
Pedul
i 
Kerjasam
a 
Cinta 
dama
i 
1.       
2.       
3.       
4.       
       
40
. 
      
 
 
 
Keterangan: 
Skala penilaian sikap dibuat dengan rentang antara 1 s.d 5 
1 = sangat kurang; 
2 = kurang konsisten; 
3 = mulai konsisten;  
4 = konsisten; 
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5 = selalu konsisten 
 
 
 
 
Mengetahui, 
Kepala MAN Karanganyar 
 
 
 
 
Drs. H. Sediyoko, M.Pd 
NIP.195806061982031004 
 
 
 
 
 
Karanganyar, 1 Agustus 2015 
Guru Mata Pelajaran 
 
 
 
 
Dewi Mardhiyah Kurniasari, S.Pd 
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The Photograph 
 
Interview with the English teacher Miss Dewi Mardhiyah Kurniasari, S.Pd 
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Teaching learning reading process  
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